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. . * An 18-menth project assessed social studies in
' British colunbia during 1976-77. Part of a general educational
"assessment program of. the' British Columbia Mipistry of Rddcation,: the
_.project was carried out in four major phases. During Phase I, an "
assessaent framework was established which represented” viewpoints of

* teachers, students, and the public rega:ding content, goals, and -
- practices within the social studies. Phase II invclved a survey of

) teache:s, adlinist:ato:s, librarians, students, and ‘the general

. public :egarding social studies goals. The .survey instruament
consisted of a ‘section with open-ended guestions, tuwo. sections with .
rating pcales, one section with multiple choicc.itels. and a section
illustrfating the social characteristics of each group. Phases III and .,
IV entailed analysis and 1ntctp:etation of the survey. Tesults.

. pindings from the survey indicated*that: (1) teachers” ‘ieed better
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" training; (2) social studies should-deal with knowledge: -about the
past-and present and shculd .include study of Canada; (3) -teachers
desire stronger participation in curriculus revision; and (%) .
. -Btudents have difficulty seeing relsvance inm social gtudies :Lntses.'
The conclusions are that the Ministry of Bducation should emcourage
teacher participatitn in social studies carriculua development, .
provide adequate financial support to local districts for

, instructional improyement, give serious consideration to public.
tiiction t0 .the assessaent study;_and continue to inves gata high
ptio:ity‘educational research guestions.” (Author/DB) ) Cooe
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> . L _ FOREWORD A - y .
. . Q’". ' *
‘ . J - }
Whenever teacher's, parentsy student d other public. ;
groups meet, concern is increasingly expressed for the general , M

provement of instruction in schools.' This concern urges us to
focus on the possibilities for improvement of school programs,
ife?) not only at the master plan‘level, but also at the situa-
&l levels of the school district and the classroom. It is
evident that a wide range of evaluation information ‘is ne%&ed,'
-and- to prov1de such ipformation is a key purpose of the Assessment
Program of the British Columbia Ministry of Education. . n

~

This skmmary Report répreseﬂts our interpretation of .
the British Colunbia Social Studies Assessment we have just con-
cludéd. The report focusses on the distinctive features of the
Assessment, highiights of the findings, (the details of which are 2
reported separately in five special reports), and reéhmmendations ct
set out accordlng to roles established for the Assessment 1n the :
early planning stages. The recommendatlons emerged not only from Ay
the hlghllghted findings of the Summary Report, but also from the (\\
detailed 1nterrelated contextual knowledge about Social Stgqips in
British Columbia that we have gained from the multl—facete evalua- .
tion activities of the past eighteen months. - . . . - hd

N . L . ' - A Yd i
~ This Summary Report in a sense maps our efforts to
" enable the reader to get a byoader gra p of the essence of our -
evaluation experiences and activities. Much\rs omitted. There-
fore( we' urge the serious reader to examine the speclal reports
‘to flll in the wrequisite details, that may be necessary to come tor

a richer understanding of the content of this report. These ' ) £
® spécial- reports are: ) . ) ) -

[

4

ViewWs of Goals for.Sécial Studies
Teacher Views of Social Studies )

. Student Achievement and Views in Social Studies .
Interpretative Studies of Selected School Situations -
Teacher Views of Prescribed Social Studies Curriculum ) -

. ‘ ' . Resources
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PRQYINCIAL'SOCIAL STUDIES ASSESSMQNT - HIGﬁLIGHTS s a0t
' ' ‘ .
The Provincial Assessment Prograh'in British Columbia ° , .

" represents an attempt to discover strengths and weaknesses of

|

existing school programsg The purpose of such assessment activities
is to determine ‘ways in which these-programs can be improved,
—_— . ' '.
“ The conventional sklll subjects of reading, writing, and
baél.c mathematics -lend themselves well -to assessment work based on

_ student %earnlngs, faor .few would dlspute the 1mportance of the

skills stressed, noﬁgare the learnings particularly difficult to
measure.' . . o

. ) R §

. ngever, Social Studles is a dlfferent»matter, and those "

1nvolved in its assessment are faced with a different set of issues.

At heart, the sub;ect deals with, perQaps the gost fundamental con-~ -
cern=-the nature of the social world in which we dwell and of

human relationships WLthln soc1ety.~ For example, whlle it may be
important for young ‘citizens to become familiar w1th somg of the

basic 'facts' regarding their social world, the quality of their®
citizenship does not necessarily depend yipon mastery of such fdcts.

EvaluatorsLNtherefore, must look beXPnd a concern for mastery’of
facts. or skills. What students are Jearniha in schools becomes

. meaningfgi'only if learnings are seen in .the situations in which -

N

teachers and students live apd in the context of what society

views as céntral to its own sense of identity and purpose. If an
evaluation Is to\ have any Gsefiilness for_ futere planning ofea v
‘provincial curriculum, then, a multl-dlmens1on§1 approach to S
assessment must be considered. Such an approacp must allow the view

of student 'achievement' not only in the context of society's:
d:sclosed'V1ews of what is central to its own life, but also in the\/\
context of meanings teachers and students glve to the program. Hence, «
the intent of this partlcular assessment was not so much to judge

the present-Social Studies’ curriculum, -but rather to illuminate

people's views of Social Studies and teaching concerns. -«

-

Furthe}more, the Ministry of Education established roles

of the.Assessment which 1ncluded, among others, the revision of the .
ex1st;ng Soc1al Studies curriculum. For these reasons, the notion
of assessmént was extended ‘t$ assist in. the task of revising the,
Social Studies curriculum. In order to provide the most mefﬁangful
recommendationsy a wide range ofiin?ormation was sought.

"

A
.

Thus, the, assessment 1ncludes four areas of examination,

each reporfed separately: Views of Goals for Social Studles dist - .
cusses the perceptions of teachers, school admlnlstrators, trustees,

and the general public concerning preserit and future programs.

Teachers' Views of Social Studies deals more'intensively ith the

attitudes and beliefs of teachers about the subject as a“whole.
Teachefs' Views of Prescribed Social’ Studles Currlculum Resources




L4 .

focusses og_Epe adequacy of resources presently avallable. The
report Student Achievement and Views in Soc1§l Studies attempts not _
only to assess student performance on Social Studies objectives “.
agreed upon by profe§s1onal and non-profess1onal publics, but also

to identify views_  stude@s have abQut such matters as Canadian
davarslty, time, and socialization. In Interpretive Studies of
gelected School Situations evaluators have developed frameworKs in
an attempt to identify meanings’ teachers and studehts glée to

school programs of their everyday expéélences\xnrthe situation of

the school. 4 o

2

[

£ The following highlights issue fron the five reports.

Findings 1nd1cate that teachers, school adﬁinlstrators, school
rustees and the general publlc defin® Social Studies more broadly
n merely transmittihg knowledge about the past and resent. Although
knowledge is viewed as 1mportant,‘the four groupgpsurveyed 1nd1cate
Soc1al Studies should deal also wnth matters sych -as how human beings

H

program. ‘ , . “

*The four ég;ups surveyed‘express strong agreement ,that specific goals for ‘N
Social Studies should include‘the gtudy of Canada, the acknowledg-
ment of varylng points of v1ew*about Social Studiés, and an aware-

.ness of the *tentative nature of knowledge. In conjunction with these
views the public groups indicate only slight to moderate agreement
for malntalnﬂng History and Geography as-the ‘major organlzlng
features of a\provincial curriculum. These concerns ,suggest ‘a need
to re-think an\ approach for organizing Social Studies, different

o

d teachers ovérwhelmlngly express ‘the need for .
greater professipnal development in the .area o£ curriculum develop- .

suffic1ent'and that major improvements in all aspects of profes91onal
development are, re 1red. Professional development .needs to be viewed
as essentlal to the very nature ,of what 1t means to be a teacher. ’

*There is general agr ement by all four pgbllc groups and by Grade 8
and 12 students that\teachers, students and parents should be jointly
involved in decidin hat should be taught and how it should be
taught. However, a {f gher percentage of teachers suggest that only
classroom teachiers s ould be involved, whereas ‘one~third of the
General Public sugge\t experts in Social Studies -as being most im-
portant rn curricul \dec1s1on-mak1ng.

Y
k]
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*The agreﬁment by all groups that dec151ons regarding Social Studies

Y (e. g., currlculum rev151on) *should be an endeavour of school and .
communlty groups emphasizes. the need for changes in curriculum - .
/ development procedures at the provincial and lo%al levelw Lt

—
.

*Teachers strongly de51ré/greater partlclpatlon in the process of
. curriculum revision and in related in-service act1v1ties. Suck’
igvolvement requires that adequate time- be prov1dedufor teachers
to partieipate in such activities. ) ) . -
~ ) . . '* . E y
*Although teacher,use of resouxces and- the nature of class activ-
ities appear to vary considerably in schools, the content faught
represents some aspect of the factual knowledge outlined in the
-elementary and secondary prov1nc1al curricu guides. Teachers'
selection .of what knowledge should be taught appears to be in terms
of their academic background and’ the availabiiity of resources. \k

¢ The latter’con rn is often the deciding factor in determlnlng

what knowledge is studied. .
N , =T

. *Peachers rate very few prescribed Social Studies resources asomore
than satisfactory in terms of aporoprlate readings level, 1nterest
»to students, fit with course outline, and challengé to th1nk1ng .
. skills. Most teachers are dissatisfied with the atlases prescr1bed

for use in théir’ classrooms. . -

-

.
. s . » .

*Improvement in procedires for selécting and distributing curriculum
resources i§ desired by.teachers. The opportunity to review books: Y
. . before order1ng is favoured by teachers, particularly with regard
: to content and readability level. Many of the prescribed resources,
especially at the elementary level, require a reading ability be- *
, yond that of most students in each grade. ,

« > - . . Yl .
N .

»

*studelts at times have difficulty seeing personal reglevance or
‘fulture benefit im what is belng taught, whether or not they enjoy
. or dislike the content. It appears that programs which emphasize
’ factual'knowledge do not necessarily encourage students to develop
. . a sense of personal responsibility or a concern for others. An
educational program which emphasizes mastery of content without a
sense of personal and_social purpose tends to foster in students a
sense of passiveness and non—1nvolvement in their own learn1ng.“ .
¢ *Grade 12 students scored hlgher on questions concernlng Canadian
society and institutions, skijls ,of inquiry and valuing than they
Tt did on questions about worl CUItQ£§§7? A rating “panel made up of
parents, trustees, teachers, and a—teacher educator was generally
satisfied with student performance on/gést objectives stated for

this. level. - . | ;- N

. *Grade 8 students performed best on.items related to world cultures.

°  Lowest scores were on items identifying value issues. The tating
panel was "less than satisfied" with performance on those objectives
concerned with knowledge of Canadian leaders,.Canadlan goyernment,
graph.comprehension,_and the identification of value questions. "

» -

\
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* *@ade 4 students performed:higher on 1tems asse551ng skills of

inquiry. tham on those pertaining to spec1f1c knowledge. Overall,
the rating panel was satisfied with performance on.all objectlves
except knowledge of Canadiap leaders. -

°

- *Teachers do not consider éhe currlcq;um guides of the linlstry
useful. They prefer a comprehensive resource ook whlén includes
such items as learning objectives, ideas for student activities,
and suggeStlons~for ways of teaching skllls and using resource
‘Yooks. In such resource books, Specific suggestlons for be-
ginning teachers are consideted to be of. "great.importance".

~

— «

= *Peachers indicate the present curriculum does not provide continuity
between elementary and secondary programé Moreover, they view the
progreyzthey teach as not being related well with the programs that
-~ precede and follow.

*On the whole, teachers' opinion of personnel and services presently
available to assist them in developing their classroom programs is
not high. Although school librarians, fellow teachers, Soc1al
Studles department heads, and district resource céntres are re- .

.garded favourably ‘by teachers, the services of district personnel '
and- the Britigh Columbia Teachers' Eederation -LesSon, Aids Service\\
are not as available as teaclyrs would like. ' \j>> ‘;

*Teachers in some, rural situations have access to fewer‘Minietry
an bchool—purchased resources than teachers in the urban situa-
tf%ns. This difference in availability of matefials appears to
be malnly a unctlon-ek limited budgets, inadequate grants that
do not fully acknowledge the scale of schdol operation, and smaller
student populations 4ipon which the supply of supplementary resourﬁes
partly depends. In addition, knowledge of and access to informa-
tion concerning resources is more available in the ,Urban situations
‘where support facilities fbr teachers are'more. readlly available.

A major concern common to both situatldhs is the'lack of informa-
tlon concernlng .the way in whlch fesources can or should be wused.

*Classroom activities asgb\frequently used by teachers include class
dikcussion, and,the viewing of films, filmstrips and slides.* Methods
of evaluation which are considered important by teachers are sampling
of student wogzk, docnmenting daily performance ‘of students, ana
teacher-made tests. .Teachers consider checklists, student con-'
ferences and student self-evaluatlon to be-of little importance
for student\evaluatlon. . Do~ RN

‘*Peachers are generally agreed that Social Studies should be a compul-
sory subject at.all grade levels. [Hence, they suggest that*Soc1al
Studies, which is now compulsory upfto and including Grdde 11, be
wextended to.include Grade 12'as well..

¢ . -
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) ' SUMMARY REPORT

- ) 1.0 INTRODUCTION

. - [}
The, British Cojumbia Soc1al Studies Assessment was an :
elghteen-month activity involving many people: teachers, students,
parents, school trustees, ‘administrators, university per#onnel, - -
\ Mlnlstryﬂof Education personnel and school superintdndents through- '
out the province of British Columbia. It has resulted in: five !
spgcipl studies, reported separately.* Thege have been integrated
in a compact form into this Summary Report containing three parts:

1.0 Introduction, 2.0 Summarues of Spec1al Reports, Tand 3.0
L 4

Recommendations. - . - .
. * - ) -~ s [J
. . " 'Y
4 1.1 Social Studies Assessment and the Ministry's
( : Learning Assessment Program .

.
-

The province-wide British Columbia Social Studies®
B Assessmeht was conducted as a part of the recently established
‘assessment program of the Educational Programs (Schoolsh Depart -
e ment, the British Columbla Ministry of Education. “Without doubt,;
this ptrogram with its many facets has not only heightened the' ' .
't - awarengss of the general. public and educatdrs throughout the -
N province in matters regarding school and education; but also @as
posed questions as to -what in fact lies at the heart of the L
educational epterprlse. oY , .o

-
’

- ’ .

We of the Contract Team are pleased that 4in this under-
» taking, the Minlstry has chosen to include Soc1al Studies as one
P of the early assessment studies, and that in so choosing, it gave'
- recognition early in it§ thinking to the poss1b111tles of dis-
. tinctive featureg and consequent problems associated with Social
Studies and its- asséssment. ' Some of these features'areﬁdescribed
’ below. ¢ ”

v ) ~ * ‘v ' -1/

’

*The five special reports are: Teacher Views of Social Studies, -
Ce , Teacher Views of Prescribed Social Studies Curriculum Resources,
_ Interpretative Studies of Selected School Situations, Views of

Goals fox Social Studles, and Student Aghlevement and V1ews in

’

Soc1al studies. . N C .
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t . "1.2 The Assessment, CORE Currlculum and Curriculum ° ’ - !
Revisien . , .
& , ° .
. . . The Assessment activities in Social Studies were well

underway ‘'when public. announcements were made about Assessment,
CORE curriculum‘and the establlshment of the Soc1al Studies cur- )

riculul revision committee. The Contract Team spught clarifica- - -
. : tlon,.partlcularly on the rélationship between the Assessment .and ) .
\ ' the CORE currlculum on, the one hand, and that between the Assess— v

ment .and curriculum rev151on on the other. ‘ . T

At-a spec1al meeting held by the Pgogram Development -
(Schools) Division, on December l4th, 1976, tBe® Contract Team
. members were informed by the Deputy Minister and the Curriculum
» Development Branch personnel that the Social Studies Assessment
/ already underway and the CORE are not’ directly related to- each
' other (although future assessments may be), and that the Social
Studies cutriculum revision commlttee, even if appointed prior to
the submission of the:Report, will not begin its active work untiil
the Assessment Report is filed. . > ..
. ' L

. The Contract Team and the Management cOmmlttee appre-

. - ciated the clarification and the assurance provided by. the Minlstry
) which, in effect, enabled us to contlnue with the evaltative .acti-
o, %ig; vities of the British Columbla Soclal Studles Assessment *

1.3 The Roles of the 'Sotial Studies Asse&sment s

Y ’ . , . - x > -
g ‘o Ce R .
.

From the outset we, as the Contract Team, asked our-
selves; the Management Committee and the Curriculum Development ) 2
. Branch of the Ministry, the question: Why the assessment of Social
Studies? Follow1ng Michael Scriven** who advised evaluators not -to :
blur the distinction between purposes of evaluation 3ds goals and,pur-
poses of evatuation as roles,’we attempted to clarify our purposes.
A serles of early discussions~with the Ministry of Education person- ‘ s
o nel and members of the Management Cormittee, led us to adopt,the "’ ‘
following interpretations of the purposes of the Social Studies
assessment. We interpreted the purpose of evaluatioh as goals to-
be seeking out the merit of whatevér is to be evaluated; and uses
to which the inférmation would be put, while we interpreted the

purpose of evaluation as roles in the fbllowlng manner: ., s
*For further clarification of thé€’ relatlonshlp between:assessment . . .

X -and curriculum, see "Questions and Answers", British Columbia Learn-
. . ing Assessment Program, Ministry of Educatlon, 1977. .

4

. ’ **Mlchael Scriven 1n "The Methodology of Evaluatlon" which is a seminal
) paper in curriculum evaluation. See Publication #110 of the Sociai '
Sc1ence Education Consortium, Purdue University, Lafayette, Indiana,
1966 AERA Monographr Series on Curriculum Evaluation (No. 1).* Chicago :
" Rand McNally, 1967; or P. A. Taylor and D. M.’ Cowley (eds.) Readings
Wurrlculum Evaluations, u.&une, Iowa : Wm. C. Brown Co., Publishers,
e .

2, p. 28. L
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Role 1: .To assist curriculum personnel at the prov1nc1al and
) local levels in curriculum revision, i.e., the pro-
cesses of impréving,intents {(goals and means), pragtices,
and outcomes. ‘

.
N

To provide direction for professional development acti-
vities for Social Studies education.

To provide appraisive information that can be ﬁ;:& in
the improvement of the allocation of Social Studies
resources. e f *
To inform various publics in British Columbia of the
publics' viewpoints concerning (a) desired intents
(goals and means), for Social Stuf@liesy (b) current
status of practices in thé teaching of Social Studies,
- and (c) pupil learnings.

To provide guidelihes and recommendations for future
Social Studies assessment and research.
1
These roles served two functions for the assessment:
(1) they guided .the Contract Team in selectlng the form of evalu-
ative inquiry and-in seeking kinds of evaluatlve information, and
(2) they served as focal points for formulaéing the recommendatlons.

L4 N « ot . o
s,

1.4 Views of Social Studies and Approaches to Evaluation

~

-

"Social Studies” is many things to many people. Some

\ view it prlmarlly as"the content of the program of studies mani-
fested in’ currlculum guides published by the Ministry of Educatlon.
Others 'view it primarily as classroom activities engaged in by
teachers and students ‘and the resources they use. Still others
view it in terms of what students have learned. And there are
others who view it as meanings students, educators- and parents
give to Social Studies as they experlence it within the per-
spective Of their day—to—day world. . These multiple views of what
Social Studies is require variations in the approach to evaluation.
Hence, ind tbe design of the assessment of Social Studies, the’
Contract Team included differént approaches to evaluation.

Other views of Socdal’ Studies also exist. It
is interesting to recall that in its initial conceptlon,
a Sub-Commlttee of the Joint Committee on Evalutation* re-
ferred to the subject area as "Social Sciences/Citizenship",

*The *Joint Committee on Evaluation was set up in 1974 by the Min-
istry of Education, British Columbia, as a committee representing
a broad spectrum of people interested in educatlon to advise the
Mlnlstry of Education on the development of a long-range assess-—
ment program. Major organizations in the province-such as the
British Columbia School Trustees' Association (B.C.S.T.A.) and the
British Columbia Teachers' Federation (B.C.T.F.) were reg;esented
on this Committee. It was disbanded in 1976.

14
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"+in Canada and from the United States.

’ Thls four—dlmen51onal framework is reflected particularly in the.

[ ] s . . ~ A

which was subsequently ‘changed to "Social Studies”, at the same

time acknowledging usages such as "Social Education", "Civic Edu-

cation"”, "Man in Society”, as"possible other labels. The existenoed\__,/‘\
of these labels reflects the root metaphors people use when they
think of a Social Studies student, for example, as a social 'sci-
entist (used broadly to include histoYians-and geographers), and

as a citizen engaged in social issues. These views suggesting
possible notions of Social Studies led the Assessment Team to .make

a comprehensive examination of not only the provincial elementary\
and secondary .Social Studies curriculum guides and other British
‘Columbia Ministry of Education documents related to Socidl Studies, o
but also relevant documents including books from other provinces
The analysis of Sodial Studies
literature (see Appendix A) led,us to the identification of féur di-
mensions of a person, each reflecting a different view of Social -
Studies. The four dimensions are: v .

~ ;. } .
A Knowing Person: One who is malnly concerned in Social

Studies with know1ng about people,’ éﬁmmunlties, countries

and relationships among human events, and who possé%ses

the skills to gain knowledge about his surrounding world;

b A Moral Person: One who is mainly concerned in Social
Studies with questions of right and wrong in social re-
latlonships, and one who is committed to act in’some’ way

upon situations'that they deem are not morally justlfl—
able;

4

A Socialized Person: One who is mainly concerned in Social
.Studies with acquiring and acceptrng the norms of his com-
‘- munity and society; -

° - . e

i An Existential Person: One who is mainly concerned in
Social Studies with the quality of his personal and social
experiences, and who recognizes both freedop and responsi-
bility as determining factors in shaping hi# world and - . .

" extending its possibilities. . . e

1

follpwing reports of The British Columbia Social Studie§ Assess- :
sent: (1) Views of Goals for Social Studies, (2) Student Achieve- ]

ment and Vlewi in Social Studies, and (3) Interpretatlve Studles

of Selected School Situations.

- ¢

1.5

Goal-Based and Goal-Free Perspectives for Evaluation

Whereas niany of-the ‘assessments of programs conducted
are goal-basbd in the sexfse that the stated goals andﬂobjectlves

"y . ’ ’ . . .

~
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of a program form the beginning point of eValuatlve jnguiry,* such
was not the case in the Social Studies Assessment. The goals and
objectives of the exjsting program, though examined, were not the
ppint of departure fii the assessment. For instance, in consider-
ing variops publics' views about Social Studies, ‘the Contract Team
was charged with the task of discovering not how they regard the
existing goals and objectlves of British Columbia Social Studies
- programs outlined in the elementary and-secondary curriculum guide-
books, but rather what intents (ends and means) they advocate for
a future Social Studies program in British® Columbia. , Therefore,
* the Contract Team undertooK to survey the literature in the Social
Studies field as broadly as possible in order to seek out the .~
widest range of possible intents to present to ‘the several publics,
who could then indicate their judgments.,of merit on these goals and

4

objectives. After testing and revision, these statements of goals e

and objectlves were included ds main sections of the Public View-'
points survey instrument. ThJ.s was administered to the several
publics,,. then analysed and reported in Views of Goals for Social
Studles. , ™ ,

-7 . The Contract Team was also charged with ‘the task of ob-
taining information about student learnings in the area of Social _.
Studies. ~This task as interpreted by the Management Cohmittee wag"
not to find out how well the §tudents are achieving the objectives
of the British Columbia Social Studies program but, rather, what

“knowledge and views students hold in selected dimengions of learn-
ings in Social Studies. As a result the Contract Team “took as a
point of departure the statements of goals and objectives from the
broad field of Social Studies rather than just the intents of the
British Columbia Social Studies program. On the basis of the
search of literature and consultatlon w1th the Management Committee
and with review panels, we identified a relatlvely comprehens1ve

. range of Social Studies learnings that may be assessed. ~We then
developed, tested and seleéted sets of items to.tap as many of the
achievements and 'views about' items as was feaSible to present to
students in a single test. The 1nfo;mat;on obtained from ‘this in-
strument was analysed dnd reported’ in Student Achievement and Views

_in Social Studies. ) —

. - + - . ,

The above are major instances of evaluation activities
conducted within thé framework of statements of intents discovered .
1n the literature dealing with Social Studies programs. However,
1n order to prevent the framing of the assessment strictly from the-

-~

“t perspective of these intent statemehts, the Contract Team -approached
T

its task by being gensitive and open not only to the v1ews about
Social Studles but also to concerns held by the general publlc,

*See the central evaluative concern as expressed in the British
“Célumbia Department of Education: Assessment Planning.: B.C.
Assessment Progrmn,;July 1, 1975, p. 1. "The proposed- program‘(oﬁ/’

yassessment) is designed to provide credible 1nformatlon describing
the extent to which. the performance of groups of students meets the
desired goals and objectives of the Public School System, "

.

16

Vi ~

————

-

Sad

)




a0 v [

o~

teachers, students and others. Adopting this stancé prevented the

Contract Team from being- restrlcted solely to the framework suggested

by statements of intent and allowed the team to seek out those funda-
o mental 1deas and categorles that, teachers, students, administrators
#- and the generaI’publlc use whentheY‘approach Social Studles.

o3 Hence, the Contract Team adopted, in the very early
stages of 1ts actrV1t1esb a plan to seek opinions'on strengths and
concerns ahoit the Social Studies from teachers, students, admini-
strators and the general public. At several centres in British
Columbia rev1ew panels- and 51te visits were conducted formally
informally, In whlch free expression was endouraged. Not only 1d
this approach prov1de the Contract Team with frameworks from the
field before the Assessment plan solidified, but it also allowed
the team to move toward the richness and complexity of programs -as
they exist in schools, allowing a 'thick' description of Social
Studies.

.
.

J The questions that emerged from teachers, general public
and students, .and from 51tuatlonal studies, formed the bases of the
fqllow1ng reports. (1) Teacher Views of Social Studies, (2)
Teacher Views of Prescribed Social Studies Curriculum Resources,
and (3) Interpretative Studies of Seleéted School %Situations.

-

.« 3 i

_ . :
1.6 Learnings as 'knows about' and 'views about'
s .o

‘ ‘Pypically, assessments of learnings are viewed as .assess-
ments of student achievement in terms of their 'knowing.about" and
‘'know-how' knowledge, both considered méasurable in terms of cor-

ectness or incorrectness. In Social Studies, however, some of thg
‘AEnowledge students and teachers have is often of 'views about' social
and cultural issues or evénts (such as cultural diversity, sociali-
“ zation and human rights) not assessable as correct or incorrect. . ‘-
In its evaluatlon, the Contract Team incorporated the latter kind of
knowledge as 'views about' items in both the learning assessment
instrument and the publ;c viewpoints instrument.

Most of these items were desxgned from a framework of
world views prov1ded by M. Maruyama.* They are briefly described

- below: . e

- . '
e

-Hierarchical World View (H)

- ?

N The hierarchical world view is held by those® who _gener-~ *©
ally believe that unity and unlf%rmlty seen as sameness is
desirable; that planning should be done by experts; that de-
cisions be arrived at through majority rulé, consensus or by

thqéi in authority; that there exists but one truthy and -that
diversity be seen almost always as a source of conflict.

*The framework of world views is based upon M. Maruyama's: Hier-
archlsts, Individualists and Mutualists : Three Paradigms AmQng
Planners". In Futures, Vol. 6. No. 2. April, 1974, pp. 103-113.

T
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_Individualistic World View (I)

’ % ¥ 2
, The individualistic world view is held by those who .
generally believe that social unity is irrelevant to one's
life; that in planning, each person should-individually’
make his own plah that decisions be arrived- at by e€ach .
'doing his own thing'; that one should learn mainly what
interests hlm,\and that, basically, individual beliefs are
what count.

-

Mutualistic World View (M)

The mutualistic. world view is held by those who be-
lieve that harmony in dlver51ty is bbth desirable and
fdasible; that planning should be, done co-actively by
megbers of the community; that decisions should be made
s at no individual is harmed; that there is no ohe
fixed ‘truth and that there exist multiple tf?s of k?9w—
-ing and multiple .realities. , - X

[

“
. - "¥

A The assessment of student learninge interpreted in the
extended sense including learnlnqs as both 'achieved' knowledge
and 'views about' knowledge is embodied in the report entitled
Student Achievement and Views in Social Studies. Furthermore
the 'views about! items have been incorporated.in the asses nt
of publics' viewpoints and are reported in Views of /Goals fgge
Social Studies. :

o

In this connection it should be noted that in ‘the
,assessment of Social Studies learnings,’ the Contract Team was
directed to obtain and present a picture of what students'kﬁbw,
not séhool district by school district, but on a prov1nce—w1de
basis. Dretated by this requirement, the Contract Team sampled
students in British Columbia in such a way that prov1nce-w1de .
generalizations regarding student learnings could be_made. These
generallzed findings are reported .in Student AchleVement and Views
in Social Studies. ‘

~

-, ’ 3
1.7 Evaluation from“the Outsiders' and Insiders'.
. Perspectives NI . oz

Typlcally, the, evaluatofs’ stance in doing an assess-
ment is that of 'an outsider' looking- on. This is the stance of
an evaluator who prescribes his frame of reference using it as a
lens with which to look through.w His view of the world is pre-
determined to a large extent by the frame he uses._ To complement
this view, we employed techniques to approach the ihnsiders' world

° B -
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of Social Studies.* This approach was emphasized in the situa-
tional studies in which we endeavoured to capture aspects of the
teachers', students' and administrators' worlds of Social Studies

. .as_they experienced Social Studies in their daily school life.

: Included in our interpretations are meanings people ascribe to

Social Studies programs in school, and also students', teachers'

) and administrators' ' existential meanings described from the per-
spectlbe of théir own sittations. These meanings in five selected
situations in British Columbia are provided in the report entitled:

»  Interpretative Studies of Selected School Situations.
. =

-~

- la% “An Analysis of the B.C. Social Studies.Program
S - A

- , Y The British Columbia Social Studies program was con-—
ceived in the 1960's during a period characterized by extenSsive
curriculum reform. In Social Studies revision, the British lum-
‘bia Mlnlstry of Education was, without doubtv at the forefront\in
Canada. Some time has elapsed since basic revisions have been
made. Thus, it seems timely that we include, even briefly, a
critical examination of the British Columbia Social Studies pro-’
gram to serve as an input, if and when the program as ‘articulated
in the Elementary Social Studies, Year 1-6,° 1974, and the Second-
ary School Curriculum Guide Social Studies (Social Studies 8, 9,
10 and 11) 1968 are re-examined and’revised..

[

-
-

To allow for such an input, a paper was prepared in
which the purpose was to examine the perspective of the Sogial -
Studies program in British Columbia as reflected in the above doci~
‘ments. The method of ‘analysis used allowed,us to examine under—
lying perspectives (the foundational assumptions, interests and -
approaches) that shape our v1ews, and structure our experience of
- the social world. The examination shows that the British Columbia
Social Studies program reflects in varying degrees perspectives of
. technical knowing, situational knowing and crltléglly-reflectlve
s v knowing. The analysis of the British Columbia Social Studles B
. . . using this approach is found in a short paper entitled “"The Intents
. . of the B.C. Social Studies’ Currlculu.mfuldes : An Interpretation".

<

'~ Relative to this paper, included as Appendlx B, we make
iy ] the following suggestions: that those %nvolved in future ‘Social
vy Studies revision attend to the authors' plea that because "students.

¢ and teachersfare entitled to a~full explanatlan:pf the cﬁrrlculum N
developers' learning stance," the perspective used in the revision

_ "not...be' hidden ‘from users of ‘the currlculum," that in any serlous

a ) work of revising currlcula the framework of ways of know1ng as

. - a2

<

) A . ‘*See Donald C. Wilson,-Emic-Evaluative Inqulry \AqLépproach to .
- . Evaluating School Programs, unpublished doctoral issertation,

©in Etﬁhomethodology, Englewood CLiffs : Prentice HallN\Inc. 1967,
. ' or Roy Turner (ed.), Ethnomethodology, Penguin Books, 1974. - “

. . = é v
.
: - - 19 co
. .
. o~
.




¢ described in:ﬁhe“paper bé explored as one of possible frameworks;

‘ and that the very approach us®@™in.the paper be' considered by
future assessment teaﬁs,'not only in Social Studies, but in other
subject areas as well, as a possible complementary mode of evalu— .
ating the 1ntents of a program. . h

. . @

~ 4
N .

©1.9 . The Content of Parts 2.0 and 3.0

3

'S
-

v ' The foregoing features of the British Columbia Social
Studies Assessment were sketched to proviae the reader with some
1dea of .the dlstlnctlve features and the contextual complexity
wathln whlch the assesSment was conducted. Part 2.0 provides °*
five summaries of the Special Reports of the British Columbia
Soc1al Studles Assessment that fbrm the body of phe assessment:

" Views of Goals for Social Studies

g“ . Teacher Views of Social Studies .

0

Student Achievemeént and Views in Social Studies

Iﬂterpretative Studies of Selected. 'School Situations

Teacher V1ews of Prescribed "Social Studies Curriculum

0 Resources
.




2.0 SUMMARIES OF SPECIAL REPORTS

’

v
a

.2 . The st®Ties that comprise the‘AsseSSment are reportéd N

full in five separate documents'we have.referred to as Special
Reports of the British Columbia Social Studies Assessment. To
help the reader gain some insight into the dbntent of these
Special Reports, we present here brief snmmarxes of each report.
For detailed analysis, and’discussion of the ﬁ;ndings! refer to

the individual reports. . )/;’ir

2.1 Views'of Goals for Social Studies : A Summary
) S

~ .

Purpose

¢

The report en Viedgfcf'Goars’for Social,Studies prSvides
evaluative 1nformatlon yh focusses on the points of view various
public gro:Es have .of Soézal ‘Studies in British Columbia. View-

points described in thae’ report represent those of four'public "’
grouPSKwho ave some’ assoc1atlon with and interest in Social Studies
education. #These public groups are teachers, school admlnlstrators, <
school trustees and the general public. For that publdc cons1st1pg
of,teachers, the reporting categories are: views of elementarypand’
secondary teachers, and views of teachers by years of teaching ex-

perlence, ’?\\- . v~
. . *

‘The purpose of  documenting the publics' .idea of 'what
should be taught’ is not only to inform Ministry of Education
officials, teachers and general public groups. of the various pub-
lics' desires for the teaching of Social Studies, but also to, as-
sist curriculum personnel at provincial ‘and local levels in fe-’
V1s1ng currlculum and providing direction for profes51onal ,develdp-
ment activitieg. The writing of this report indicates interest in
the expression of the publlcs concerning the 1mprovement of school
programs, but is mindful that any one public group's views of de-
sirable goals should not necessarily become the foundation for pre-
scribing rev1slon of curriculum.  Instead, these viewpoints are
regarded as evaluative 1nformat10n that can assist those\involved
in maklng decisions concerning the direction and nature of Soc1al
Studles programs _ 1n Brltlsh Columbla.

3'.

. ’ -

Natyre of Infermation
J -

«

. A point of view is defined as the thoughts, oplnlons,
motives ané\“ntentlons of an irddividual who 1s a member of a partl-
cular social group.. It is assumed fhat this p01nt of ¥iew to some
degree represents a particular de51re hat is shared by others in

the group who have s1m11ar experlence and expectations. »
LY
’




'the use- of these

‘StdudiEs.”

view of what ‘should he taught in Social Studies wids obtained by -
means of a survey 1nstrument is described sep rately in the re-
port for each public and comp ratively for all four publlcs. After
considerable dfscus51on thee “Management Commi ttee and Contract Team
identified a number of varlables thought to be 1mportant for de-
scribing the character1st1cs of each publlc group. Information
collected by reportlng categories seryed two functions.’ Firstly,
iategorles enabled the descrlptlon of *a particular
group's point of view toward partlcular goal statements. Secondly,
reportlng categorles engbled comparisons of p lics® views of Social -
Such comparative informatiop was reggrged in terms of
mean”statistics and frequency d1str1butlons. . -

R " Evalbative information conéernlng thg\aubllcs p01nts of

- ' s .

Informatlon obtained, from- the survey was analysed and
interpreted in terms ©f two frameworks (see’ Part 1. 0)., ‘Responses-
to open—-ended questions and ratings toﬁltems relatéh to the goals
of Social Studies were analysed accordlng to the four dimensions
of theé-Social Studies assessment: knowing, socialized, moral and
existéntial. Responses to multiple choice items; concerning de-
sired conditions for Secial Studjies and society were ahdlysed in

'te;ms of a framework ;llustratlng or1entat10ns to particular world

v1ews- hierarichical, 1nd1v1dual ic and mutuglistic. These
'views about'. social and cultura ever;ts and 12ues, are learnlngs

that cannot be considered either. correct‘or 1ncorrect but rather ,
reflect perspectives by which 1nd1v1duals 1nterpret and order .
their social world. Because of the 'flrst atteﬁpt' at thig ap- ¢~
proach to collecting information of publics'- 'views about' societal
issues concerning Canadian divers$ity, soclallzatlon and the futlre,
we described the ‘'views only in texms of percentage of. total re-
sponse to items con51deqed representative” of partlcular world v1ews.

-

Cd ‘ we,. : .
Procedures - . r Ce s #

P4 . f’.°, - .. ’

The procedures fo? collec?ing and Ieportzngalnformatlon
concerned with publics' views of SOC1al Studles and society were
carried out in four major phase'lr *One phase a.n(fglv‘ed the identi-
fication-of two frameworks by which items for the’, instrument coulds
be collected and later analysed. and 1ntg§prgted in the;repprts
(see Section 1.0). - "‘.', . . .

[ 3 . .‘ * N\ o

-. The second phase of evaluatlon, closely related to the

N

development of the two frameworks, invoived the field testrng of

the survey instrument. Items concerning the goals of Soc1al Studies
were -first piloted to approximately 55 indiviguals attend1ng sum-"’

mer school at the University of British Col ia. The second pidot-
ing activity en;alled five panel sessions throughout British Columbia.
Respopses to and suggestions of su1tab111ty and clarlty'of iteins -were
received from teachers, administrators, séhool trustees and the .
general public. In addition, information'for révision.was obtained

°

>
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from teachers during Professional.Development days, and from a =
consultant on language usage. This ange of 1nformatlon from the

individuals in education, and the su estions from the Management
Committee, led to the preparation of he final draft of the Pub-

lic Viewpoints Instrument . &= . '
: ’ Al
© The instrument consisted of a section with open-ended
questions, two sections with rating scales, one section with : °

- multiple choice items and a section illustrating the social char-
acteristics of each public group. The third phase involved the
distribution and analysis of the survey report. Table l indicates

the number of surveys sent and the percent rate of returh.
7

¢

Table 1

2

-

- Rates of Return of Public Vie

oints Instrument -

a

. - Number Rate of

Public Groups . . Sent Return
'Teacher; ! 624 X 86%

Trustees 514 32877

) Adminisﬁrgtors . 396 75%
Generai ‘2356 - 20%
Totals ' 3930 ‘ 37%

— =

P -

Sampling procedures varied for each public gwoup. Flf-

teen percent of British Columbia teachers were selected from the .

total teacher population as indicated on Form J. All school trus- | ¢

tees during 1977 received a copy of the instrument. In addition, .
. one in "four elementary and secondary principals received the suyr-

vey instrument. The sample from the general public was based up-

on a stratified sample, according to region. ithin & region '

each respondent was selected at random from the 1975 Provincial >
. ) Voters 1ist. A five percen; sample was drawn.

' v . e >
i The«return ‘rate for administrators and teachers was ex-

. ceptioenally high. While the 20 percent return rate of the general .
public se%p3wlow in comparison to the other return rates, it is
considered acceptable for. a mailed survey.-

Lo s Eiasteece o -,
' The flnal phase of evaluatlve act1v1ty involved the in-
" terpretation of‘results and the writing of the report. We in-
terpreted many oﬁ the views ‘about Spcial Studies goals with ref-
_erence to one of two frameworks. First, views were described in
“terms of each publlc S, viewpoints of Social Studles and society.

Second, comparisons of the four publlc groups' views were de-
scribed in terms of mean scores and the frequency of responses to
" single items. -

/
/

“

~
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Major Findings ) ’ ‘ “

-

. The followiei,findings are‘besed upon infordegéon docu-~
mented in the report, .

iews of Goals for Social Studies:

_In general, viewpoints of teachers, school *administrators,
school trusteés and general public are more similar than

they are differents The publics tend to express similar
views of agreement or disagreement about statements pertain-
ing to goals and activities of Social Studies. - An overall
similarity of publics' viewpoints is also noted in views
concerning societal issues and the.future.’ '

Responses to goal statements suggest that all public groups

. view as important some aspects of the four dimensions upon
which, the Social Studies assessment was based, Although
"knowledge about past and present" received the hlghest rat-
ing of appropriateness from all groups, high ratings were
also glven to statements related to the socialized,” moral, ,
and existential dimensions. = However, public group support

" relating to the three dimensigns seemed to vary. For ~
example, about 70 percent of the school trustees considered
the statement.related to existentialism to be an appropriate
goal for Social Studies,. while 87 percent of secondary
teéachers had fhe same view. i -

(1) -

~

- e

‘Hence, although there was some disagreement among
public groups over the appropriateness of goals related to
socialized, ral and existential concerns, the proportion

. \Gﬁ " of each 229122 that 'considers such goals appropriate and
- "of great importance" is much higher than recent discussion
“of bas1c skills education indicates.

~

? !

(3) There is no apparent difference in the views of teachers ac-
cording to teaching level (elementary or secondary) or to
years of teaching experience.

’

Responses from all public groups indicate a desire to have
Social Studies programs emphasize 'product' rather thanp
'process’ leerning that is associated with the knowing,

* socialized and moral dimensions. Knowledge of the past and
present events Jf Canada and of the world received thé
strongest support. Yet, a lawer rating for knowing and us-
ing. the skills of Social Science inquiry’{process learning)
coupled with only, moderate agreement for specific know-
ledge of people and places, would suggest that, publics. want
Social Studies programs to present a general survey of v
past .and present events. In this context, many members of

. the general public view the discussing of current events as<
an important goal for Social Studies. '

- e
The expression of a mutualistic view of society on issues of °
Canadian diversity, the future, and a@cialization, is indicated
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(6)

-

- (7)

_Canada, the acknowledgment of varying points ‘of view and an’'

- curricylum decision-making.

-

by the dreatest percentage of teachers, school administrators,

_and school truszees. Although members of the general public - -

~also view issuesg of society from a mutualistic stance, the °
proportlon*of the group with this view s less than that of

~ the other groups. This pattern of general public viewpoints
is most evident, in comparison to othér group views, in the -
way in which they responded to the item pertaining to im-
migrant contrlbutlon to Canadlan diversity: . v
The publlcs' responses to~spec1f1c goals for Social Studlé%
indicate the Hjighest rating of agreement is for ‘the study of

awareness of the tentative nature of knowledge. If these

views of Social Studies are consider&d together, then it may )
_be said that the publics desire a program built around know-

ledge of Canada that stresses student learnings based upon

the- examination of various points of view as well as the

study of formalized knowledge about places, persons and .
evénts. This desire ih conjunction with only slight to I
_ moderate agreement for maintaining Higtory and Geography as _)
maln\organlzlng disciplines, suggests an approach to the . ’
stuéy\of Canada different from that presently outlined 1n . .

N .
thé provincial curriculum guides. . , ) ’

The apparent interest by all publlcs in acknowledging the )
notion of point of view in a ‘Social Studles program empha- : )

sizes the need for re-examination of what knowledge should - .
be included, and how such v1ews are best incorporated into ) e
a Social studies program. ¢ .
There appears to be a need to examine -alternative views of )
time for outlining historical study in Social Studies pro- - . r
grams.” Existing prqgrams tend to emphasize time as simply 1.

anh .arrangement .of the parts of past, present and future, a

view held by only a small proportion of each public.

-

‘There is general agreement that teachers, Btudents and
parents should be jointly involved in decisions concerning
Social Studies curriculum. However, a hlgher percentage of ]
the teachers suggested ‘that only classtoom \teachers should
be involved, whereas one-third of the general public sug-
gested experts in Social Studies as being most important in

-The agreement by all groups
that decisions regarding Social Studies “(e.g., currlcg}um re-
vision) should be an endeavour of school and community" groups, ’, .
however, émphasizes the need for changes in curriculum de- .
velopment procedures at the provincial and local level,
Given the differing views of society by teachers and by the
general public, the roles of these groups in curriculum de- . - »
cision-making need to be re-eﬁaluatedu

. The View of who should have major respopsibility for helping’

students acquire a value system continues to be 'a point-of : }

’ ! /
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2.2 . Teachers' Views of Scc1al Studies : A Summarx <
' .

A -
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debate begtween eduators‘and the.commupity.

1 (11) 'ééthough the statgisht "acquisition of the values and beliefs

today's society" received a rating of "moderate to great
.importance”, such a ratlng was low in relation to the other
. ¢ six statements. The rat1ng would appear to suggest a d}Sr
) crepancy between the empha51s publics give to this goal and
the degree to which school$ dé transmit the "values and- be-
liefs of today's society". If members of public groups view
other.dimensions of Social Studies ds more. important than the
socialized dimension, there would appear to be'a need to have
the' publics bedome more ayare of both the explicit, and 1m—A,_
p/icrt purposes of schooling. - . "

-

. , !
(12) Although the majority of the people from each of the public*’
groups (approximately 66 percent) indicate that Social ,Studles
¢~ to grade 12 should be required for all students, a number* - -
~ (approximately 30 percent) ‘also indicated that Socjal Studies
. should be required in sendor gtades and the concern *to em-
phasize various v1ewp01nt§'1n Social Studies programs’ would
suggest a need” to re-examine the purpose and organization of
‘senior programs. . "

~ -
. > L .
- - -y . ) . . . .

- .

> o\ ' * - ! ~ e

' There can.be little doubt that 1nform§;1on £romn SOClél
Studies ‘teachers about various aspects of their classroom programs
adds a valuable dimension to any assessment. -The data under -re-
viey here were gathered for- the Social Studies Assessment‘by means
of a questionnaire which was sent to a sample. of teachers through-
out British -Columbia. Teachers were asked to: respond to a number .

of. questions related to program content, organlzatlon and materlals..

Opinions of teacher practices and classroom activities were also -
solicited, as were views on,program development and teacher edu-
cation. For most of the questicamaire items, teachers were asked

to indicate agreement or disagreement, of were’ requested to respond

according to an "essential" to "no importance" scale. In.some
instances, scales 1nd1cat1ng degree of helpfulness or appropriate-
ness were utllL%ed. 0f the 2145 questipnnaires sent out, -69 percent

were returned. , ' .
< 4

L . / . .
Background Information about Teachers of Social Studies -

“~

It was found that a majority of Social Studies teachers
who responded to the questionnaire have seven or more‘years of
teaching experience. However, teach1ng experlence tends to be
greater in senior secondary schools where it was found that 71 ‘per-
cent of teachers have seven or more years of experience, and, 31 )
percent have more than 15,yearsi Only seven pexcent of the ., -

4
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réSpondents were first year teachers. It can be assumed, then,

- -7 that the views of Social Studies expressed in the survey are .

' viéws of teachers with a fair degree of practlcal knowledge who )
are likely to be familiar with the presently prescrlbed B.C.
Social Studles program.

Academic concentration of Social Studies teachers in

+ "History, .Geography or one of the other Social Sciences varied. .
Overall, 22 percent of teachers have an académic background in
History, l4-percent in Geography, and 10 per®ent in some other
Social Science. Fifty—Tive’percent of the teachers received their,
training in English or another academic area. Secondary teachers,
however, have received considerably more academic training-in
History, Geography or some other Social Science discipline than
have elementary teachers. An average of 71 percent of secendary’
teachers concentrated or majored in History or Geography, while
an.average of only 22 percent of elementary teachers concentrated
in these fields while in university. It should be noted, however,
that 19 percent of junior secondary teachers and 1l percent of ,
senior secondary teachers did not major in History or the Social N
Sciences. :

-

Tt
An average of 12 percent of the teachers have taken no ' .
Social Studies methods courses at all. Almost one-half have taken .
one methods course in Social Studies, while one-third of the
teachers have taken two to four courses. The finding that over
. - one-half of the teachers did not major in History or the Social
Sciences, taken together with the finding that almost one-half .
have taken only one Social Studies methods course, suggests that .
T e many teachers may encounter problems in plahning and implementing -
their classroom programs and probably require special assistance. ’
« An expanded role for Social Studies department ‘heads and district
consultants should be considered, keeplng in mind that teachers
A . indicate elsewhere in the gurvey that the service presently pro-
vided by people in these positions is-not adequate.

It is encouraging to find that® 88, percent of the teachers

report that they "moderately" or -"very much" enjoy teaching Social..
Studies. Secondary teachers appear to enjpy teaching Social ‘Studies .
more than do. teachers of other grade levels. For instance, 83 per- ) ; . "

. cent of senior secondary teachers indicate thdt they enjoy tgaching

Social Studies "very much", whereas only 35 percent of primary

teachers share this view. Several factors seem to be related to

the enjoyment of teachlng Social Studies. A background in History

or the Social Science disciplines, completlon of more than a mini-

mum number of Social Studies methods™courses,.and the opportunity “inyg

afforded to secondary teachers to ‘speojalize, all appear to'contri-

bute to.positive attitudes toward theiteaphipg of Social Sstudies.

.
>e N
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B.C. Social Studies. Program

r

. Taken as a whole, the findings of the section of the
questionnaire relating to the presently prescribed Social Studies
,program indicate that teachers differ in their ‘perceptions of the
“B.C. curriculum. Although teachers agree that the program pro-
vides for a variety of tedching methods, allows for use of multiple °*
resources, encourages teacher choice in selecting topics, and en-
courages students to develop social skills, there are nevertheless
differences of opinion among teachers of different grade levels.
Secondary teachers, for example, are less- persuaded than elemen-
tary teachers that the prograim allows students to develop social
skills, whereas secondary teachef!~agree more strongly than
elementary teachers that the program allows use of a variety-of
teaching methods. There are fewer differences, ‘however, among
teachers regarding which features of a Social Studies program are
most desirable. The preferred features are: multi-teaching methods,
multi-resources, inquiry and problem-solving, and the development
of social skills, opinions and values. In respect to other aspects
of the program, teachers indicate that, inm their view the present
curriculum does not provide for continuity between the elementary
and secondary programs. _"Neither are they convinced that -the pro-
gram they teach relates well with the program which- precedes and
follows it. Teachers also report that the two most™ significant
criteria for selection of Social Studies content are its appropri-
ateness to students' levels of development and its inherent interest
to students. 1In general, secondary teache appear satisfied with
the amount of Canadian content, but ele?EE;Ery teachers, particu-
larly those teaching the primaty grades,”Would like to see more
Canadian content. Teachers' views of desirable components of a
Social Studles'program, their opinions cabout the organization of the
present program, and their views of worthwhilé program content should
all be taken into acqount by future revision committees. . It is also
1mportant for currlculum committees to note that teaChers acknowledge .

the importance of Social Studies 1nstruct10n in the general education

iin%f students by agreeing that Social Studles should be a comgplsory

subject at all grade levels. ¢

P

Curriculum Materials
A. ' .

Teachers do hot consider the presently prescribed cur-
riculum guides useful. It appears that they would prefer a compre-
hensive resource book which would include such items as learning
outcomes, ideas for student act1v1t1e$, and suge estions for ways
of teaching skills and using resource books. They also indicate
that suggestions for different ways to teach Social Studies are an
important component of a Social Studies curriculum guide. Specific
suggestlons for beginning teachers are also considered to be of
"great 1mporﬁhqce". Teachers perceive a need for more eurriculum
materials about Canada and agree that Canadiana should be written
by Canadfans. Almost one-half of the tegghers are of ‘the opinion
that their school libraries do not have an adequate number of

<
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supplementary b;oks for teaching Social Studies. While teachers
1nd1cate that they prefer a multi-~resource approach to teaching .
8001al Studies, it is not clear whether they desire as well zj
comprehensive student textbook to supplement a variety of resource

- materials. JImprovement in procedures for distributing curriculum

' resources is des{red by teachers. The opportupity to review books®'
before ordering is favoured by teachers, and they also report that ¢

o , an indication of the readability levels of student books would b

helpful to them. Teachers agree that books for studerit use-fﬁgzié
be  field-tested. It would appear, tod; that teachers want Some
autonomy in selecting materials, but agree that either the Ministry .
or local school districts should have the primary respon51b111ty
for prescribing Social Studies curriculum resources.

‘

Classroom Activities and Teacher Practices ~

. -

Results of the section concerning classroom activities ,
and teacher practices reveal that whole class discussion is an
activity often used by teachers. The viewing of films, filmstrips
and slides is another classroom activity in which teachers fre-
quently engage their students. It may be a matter of concern that
these two activities, which are frequently characteérized by a high
- degree of student passivity, are used often in the classroom, where-
- as activities such as oral presentations by students, field work
and role-playing which are associated with a high.degree of student
' involvement are u d less frequently. -

~
£

. Teachers report that«the development of Social Studies
skills is an important instructional objective, but they 1nd1cate

' that they do not often spend time teaching skills. It is ev1dent,
- then, that while teachers believe in the Importance of teachlng ‘
. skills, they have dlfflculty putting the1r beliefs into practice. 4

Possible explanatlons for this apparent inconsistency may be that
teachers do hot feel confldent in teaching skills, have trouble
1dent1fy1ng thq.skllls or' lack Satlsfactory resources to teach the
skllls. ‘Pre-gervice and 1n—serv1ce training which encompasses the
identification of Socialf/ Studies -skills and also methodology for
the teaching of these skills could be of.considerable assistance
to teachers, and might result in &n increase in the frequenoy of
skills teachlng in the classroom.

¢ - Methods of evaluation which are of importance to teachers
in their classrooms are: assessment of samples of student work, '
performance”on day—to-day lessons, and teacher-made tests. The 'use
of evaluative methods such as checklists and student conferences is
considered to be of little i rtance. TeaAchers indicated also that v
self-evaluation by students is not important in their classrooms.
Thus, it seems that teachers may need exposure to a’ broader range -
‘of evaluation strategies, especially at the elementary level where
the student's ability to understand often exceeds his ability to
s read and write. Informal evaluation procedures such as student

.. interviews and open-ended 'I learped' statements might assist teachers

2
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in evaluating student progress more effectively, and.would also «
tend to provide greater opportuhities for students to demgnstrate’
their khowledge and skills' than is afforded them by traditional
evaluative methods. '

- N v

Program Development . .
. €

N
e

Findings related to various aspects of program develop-
ment indicate that teachers desire a fairly high degree of involve-
‘ment in the development of district Social® Studies programs, in-
eluding the selection of Social Studies curriculum resources.‘ There
is also some evidence to suggest that teachers do not perceive their
role in program development to be an exclusive one, but rather that
they would welcome input from other interested groups such as the !
Ministry of Education, unversity personnel, and community organiza-
tions. Provision,for release. time and.the allocation of funds for
professional development are’ways in.which teachefs\yould appreciate
assistance from the Ministry.

%

A
A .
On the whole, teachers' opinion of pergonnel and ser-
Vices presently available to assist them in developing their class-
room programs is not Jigh. Although school librarians, fellow . e
teachers, Sotial Studies department heads or coordinators, and
" distrifct resource centers are rega¥ded favorably by teachers, the
sexvices of district librarians, district Social Studies consult-
ants and the British Columbia Teachers Federation (B.C.T.F.) Lesson
Aids Service are cons1dered 1nadequate. It is significant, however,
that many teachers report that these services are not available to
them. For example, 76 percent of the teachers indicated that the 4
services of a Social Studies consultant were not available to m.
,Since Social Studies is a diffigult subject to teach and since tg
academic and methodological background of many teachers is limited,
provision of adequate, readily available consultativé and support
services should be regarded as a necessity. . <

Teaqhers would 11ke to see changes in the process of -
curriculum revision, and expressed strong agreement that revision
comunittees shou*d be comprlsed of practising teachers who are given
adequate time for the basic task of revising curricula. One change
which teachers would like to see put into practice is field-testing
of new programs. Another is the introduction of new programs through
comprehensive in-service. The Ministry is urged to consider seriously
a major change in the present process of curriculum revision with )
particular attention being paid to the pos51b111ty,of allowing _
teachers to be released from classroom responsibilities in order that
they may participate fully in the creation and initial implementation
of new curricula. o, -

™
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-Peacher Education

]
5

rww.. ..Information about pre—serv1ce and in-service educatlon

was gathered in another section of the questlonnalre. ‘The de=" - -

velopment of competenc1es related to_a. wide range of Llanning and °
teaching tasks is regardéd by teachegs‘ai.gggroprlate conteqf for
a Social Studies methods course. 5 nlz;hg for 1nstruct1Qﬂ,
selecting teaching methods, selectxng alms;and objectlves, and
evaluating student learning were amorg the- tasks identified by
teachers. as appropriate components of a methods course. This
finding suggests thdt teachers,would like to see pre-service Social
Studies programs of a more comprehensive nature than are presently
being offered in the universities. Faculties-of Education should
4 give serious attention to these ‘teacher views concerning the appro-
", priate scope and content of methods courses. It would seem that
improved pre-service opportunities can play an important rﬁmg in

enhancing teacher resourcefulness and confidence.
7

Although teachers are not 1gnor1ng in-service opportu-
nities, they do not devote a great deal of time to professional
development activities in the area-of Social Studies. Since
teachers find Social Studies in-service only moderately useful,
their reluctance to devote more time to it is understandable. One .
btype of in-service which teachers consider very helgful is the

iTlustration ‘and practice of new methods. This preference suggests )

that opportunities should be provided teachers gto develop a capacity
* to reflect on their own and others' instructional practices. The
flndlng that teachers regard their staff colleagues as the group
most*helpful in providing in-service whould challenge all those
involved with in-service education to re-examlne, and possibly
_enrlch, their present programs and practlcee.

-
- -

Conclusions

~ This study suggests that teachers in British Columbia
1nterpret the provincial Social Studies Curriculum in dlfferlng
, ways.. Teachers are clearly dissatisfied with the present curriculum
guides and desire a comprehensive resource book_which prov;ﬁes spe-
agific suggestions of ways to teach Social Studies. They also. ex-
press strong views concerning the desirability of receiving 1nforma-
tion about readability levels-of curriculum materials. More ‘Cana-
diana is desired by elementary teachers. -It seems evident_ that
support services presently available to dssist teachers in develop—
ing classroom programs should be upgraded and expanded. There
seems to'be a need also for pre-service and in-service in the area
skllls teaching and evaluation strategies. It might be advis-
able s well for instructors of methods courses and workshop leaders
to present teachers with a variety of Social Stuﬂies methods de-
signed to produce 'actlve' as contrasted to ‘'passive' learning in
the classroom.
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The magnitude of éhe teacheérs' task in the realm of &
Social Studies‘'education cannot be underestimated. The nature of
the subject itself demands that the teacher possess knowledge of
the d1sc1p11nes as well as a broad _range of instructional compe-
Ttenc1es. For this reason it is necessary that teachers at all
grade levels be provided with considerable assisStance from the
Ministry of Education, teacher education institutions, the B.C.T.F.
Professional Development Division, District staff personnel, and
other interested groups.- It is only by full cooperation amorig' all’
concerned that teache¥s can become successful catalysts of learn-

ing in the Social Studies classroom.
¥

r

.3 Student Achievement and Views in Social Studies :

A Summary

The report of:Student Achievement and Views in Sodial
Studfes is based upon pencil-and-paper tésts administered to a
sampling of about ten percent of grades 4, 8 and 12 students in
British Columbia public schools. These tests were composed entirely
f objective achievement and attitude test items in multiple-choice .
format. The number of items presented to students ranged from 44
at the'grade 4 level to 92 at the grade 12 level. .

-

. Four areas of student achievement, (1) Xnowledge of
Canadian Society and Institutions, (2) Knowledge of World Cultuxes,
(3) skills of Social Inquiry (e.gq., hypothetical thinking, map com-
prehension, sources of information), and’ (d) Ability to Reeognise
Key Value Questions, were assessed at the grades 8 and 12 levels.
Student performance in only the first three of these areas'was as-
sessed-at the grade 4 level. Items 'tapping' student 'views about'
Canadian diversity, sociali%ation, the future, and Social Studies
were also admlnlstered to grade 8 and grade 12 studentsi Student
achievement was analyzed in terms of overall and sub—group perform-
ance at each grade level.. Age, sex, . number of schools attended,
‘place of birth, number 3§ years ,in Canada, and language used in the
home, were repértlng categories used to compare performance among
sub-groups of s;udents

This assessment of student achievement and views is an
evaluation of objectives that professional and non-professional -
publics. agree are reasonable expectations of social learnings pupils
should possess at the grades 4, 8 and 12 levelg. It is not an assess-
ment of cbjectives der1ved spec1f1cally ‘from present Soc1al Studies
curriculum guldes.

v -~
‘

Grade 12 Performance ‘and Rating Panel Judgments

o

- N
]

The average percentage bf grade 12 students choos1n§
correct item responses was substantlally hlgher in the areas of
Canadian Socnety and Institutions, Skllls of Social Inqulry, and
Value Questlons than in that of wWorld Cultures (see Table 2)

n
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'Table'iv :

4 o .

"sAred so . - Mean Percent
Number Title, . ) Correct
1.0, Knowleage of .Canada . © 70.6 . !
2.0 Knowledge of World Cultures - 57.3 - L e
3.0 Skills of Social Inqulry - 7 74.4 - M -
’ 4.0; Value Questions ’ v 73.0
, — ¥ . ) .
. .~ Given the importaﬁce of intercultural understanding on- ) JV/ﬁ
‘both the national and international, levels, this' finding of the )
relatively low level of performance on World Culture items is -

rather disappointing. However, in view of the fact that time
limitation permitted assessment of -only two objectives in the
area, one's disappointment about grade 12 knowledge of World .. ' {
Cultures should be tempered with caution regarding the possible i

performance of students on other World Culture objectives. The '
present findings are onlx\*pggestlve of a possible weakness. Cur-

riculum revisions in this area should be accompanied by investi- ) -

gation of other aspects of intercultural education.

i

The finding that grade 12 students can recognize key
value questions is encouraging. However, student performance on
this ore objective doesn't demonstrate that they possess other . - '(
attainments, abilities, and dispositions required to- handle these . \
questions rationally and responsibly. ‘' Review and rating panel
judgments suggest that these objectives, though controversial,
are important. Data from the public viewpoints instrument and . -
other information confirm the impoxrtance of this class of object- v PN
ives, suggesting that further investigation of student, evalua- ’
tive and moral reasoning skills is indicated. .

v, » The ratlng panel of parents, trustees, teachers, and -

.The pahe% as Mdissatisfied" to "marginally.satisfied" with per-
formdnce on only one objective (i.e., Canada as an Industrlal/ ~
Urban Society). s

,

- H

. e : Ca
"Grade 8 Performance and Rating Panel Judgments .,

- s
. b '

. In contrast to grade 12 performance, grade 8 average per-
" formance was strongest on,World Culture items and objectives and . | -
weakest on the identification of Key Value- Questlons. Table 3 also <
shows that average performance on Social Inqu{ry Skills and Knowledge - .
ot Canada items was intermediate to levels of performance on items
of World Cultures and Value Questions and marginally satisfactory..
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Table 3
Grade 8 : Average Percent Choosing Correct Responses by Area
Area Area - . Mean Percent

', Number Title ’ Correct
1.0 Knowledge of Canada 60.1

2.0 Knowledge of World Cultures - 70.9

3.0 . Skills of Social Inquiry .= *62.1

: 4.0 Value Questions 50. 3,

¥

The gen%rally lower levels of grade 8 student perform-
ance on Areas 1.0 @and 4.0 are somewhat predié%able, given the lack -
of emphasis on Canada in upper intermediate and junior secondary
Social Studies pxograms and developmental constraints on levels of
moral/values reasoning ability associated with early adolescence. ‘-
However, -the modest level of performance on Social Inquiry Skills
. must be”mgther digmppointing to the many teachers who view this

class oftébjeptives as important (see Teacher Views of Social Studies .

and Interpretative Studies of—BeTected School Situations). <

1

o The Grade .8 ratiné pan }‘wés less than satisfied (or un-
able to agree upon an overall ing) with performance‘on,five-of
the twelve objectives assessed at this level (i.é.,_Caquian leaders,
-Carladian government, Graph comprehension, Map comprehension, and
Identification of value questions). .With the exception of area 4.0
(Value Questions) grade 8 panelists qeré in subsféntial3agreement
regarding the importance of the learnings assessed. / :

- -

Grade 4 Performance and Rating Panel Judgments

- The grade 4 performance was higher in the Social ;nquiry
Skills area than in the’ Knowledge areas (see Table 4). However, per-
formance in the Knowledge of World,Cultures area was~markedly higher
than performance in the Knowledge of Canada area. Because of limited
- or inadequate control og inherent item difficulty across learning
areas, caution must be exercised in interpreting these differences.

. »
. v '

- .. Table 4

?

Grade 4 : Average Percent Chdasing Correct Responées by Area

-

Area

Area - Mean Percent “

« . Number Title Correct N
1.0 Knowledge of Canada 55.8 7
2. <L Knowledge of world Culksure 64.9 — e
3.0 Skills of Sbcial Inquiry 71.8 .




. “The grade 4 rating panel was satisfied overall w1th per-
formance on all objéctives except one (i.e., Knowledge of Cgnadian
Leaders). Tne parents, trustees, teachers, and teacher eduqator
generally agreed on the importance of the learnings assessed.

. N

Comparisons on Items Common to More Than One Grade

Cross~grade differences on items common to two or more |
dgrade levels are almosgt invariably in the direction and of a . mag-
nitude one might predict. Performance at the higher graae level

is denerally very ‘strong. Lower performanc" y students at %he
lower ygrade leyvels should be considered nei her,ﬁprlsmg nor
disappointing. Such comparisons should lead to mdre’ realistic
expectations of grades 4 and 8 performance in Social Studies than
are held presently by some teachers and members of the public.

’ .

Student AchieVvement by Reporting Categories
%° - ’ I

Such pupll characteristics as age, sexﬁ number of
schools attended, place of birth, number of years in Canada, and
language used in the homé were strongly associated with differ-
ences in student Social Studies performance at all three grade
levels. For example,’ students at or younger than tle mean age for
the grade consistently outperform older students at each grade
level. Students born in Canada generally outperforim those born
elsewhere. .Differences in achlevement are statistically signifi-
cant between males and females, although neither sex consistently
outperforms the other. . Languége used in the home and number of
schools attended-are_also powerfully associated with student ‘
achievement, at least at some grade levels (see report on Student
Achievement and Views in Soc1a1 Studies). Clearly, many factors
in addition to school programs influence (br are at least related
to) student learnings in Social Studies.. - . '

1 : .

Student Views About Canadian Diversity, Socialization,
Time, and Social Studies

- B - ' s,

The grades 8 and 12 instruments included items‘to assess’
student views‘about Canadian diversity, s$ocialization, time and
Social Studies. In general, students at both levels ‘chose redbonses
emphasizing cooperatlon, shared decisio —mak;ng, and mutualism, with *
a larger proportion of grade 12 than of] grade 8 students favourlng
this mutualistic orientation. A substgntial proportion of Grade 8
students chose individualistic responses, emphasizing pergonal .°
interests and concerns, on many items. It is worth noting,'never- <
theless, .that'on a few items dealing with 1mm1gratlon,ed1fferences
among Canadians, and Social Studles, ‘a considerable. numBer of
students at both grade levels responded’ h1erarch1ca112»(1 €. favqur-
ing authorltarlanlsm and unity over mutualism and, dlverSLty)
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thoughts and experiences 1nd1v1duals have of learning and tehchlng

26 - ‘ ‘

o ¢
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Caution must be exerclsed in interpreting’ the results
of such data because of the degree of 1ncons§stency with which °, -

" students, in partlcular, -adopt a single orientation, or ‘world

view. This inconsistency may s1mgly reflect the varlabillty of N

_adolescent orientations. . v

A
4 N I3 * | ¢ s 9
. On an item asking who should- be irivolved in dec1d1ng
what ig-.taught in social Studies, more than forty-five percent of .

. grade’8 students and fifty-Pive percent of grade 12 students-felt

that parents and stddeftsr,a§\well as teachers,. should have a role.‘

2.4 . Interpretative Studles of Selected School Situations :
Asmgz ¢ - ". L N T

- . ’

The report of Interpretative Studies of Seleéted School o)
Situations is an account of five in-depth studies of”school situ-
ations in British<Columbia. Each study is based on a serlés of
school visits and interviews with educators and students, This
personal gontact provides evaluatlve information- cons1st1ng of the 7

‘e

Social Studies in particular sltuatlons . Information-concerned -
with the everyday act1v1t1es of students and teachers en;;ches and :
therefore complements the generallzations arising from 1nformatlon s
obtained from the paper-and-pencjl instwvuments. Hence, each, étudy
outlines the setting of the situ tion, describes the nature'of the
Social Studies programs, and interprets the meaning ox s1gn1f1cance
which educators and students ascribe to thém. Conclus1ons are made
in terms of the schools visited. in each partlcular sltuat;on\and ey

not w1th reference to all schools ifi British Columbia._ X
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" Nature of the Information i
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In most cases, paper/pencil 1nst;uméﬁts collect data ‘

Q

'accordlng to ‘certain reporting catégorles 1dentif1ed as 1mportant

prior to collection procedures. - Understandlng therefore becomes .
expressed in terms of relationa] krowledge that can become general—
izable to other situations. 1In Order‘ts\complement 1nformatlon i
collect Y spaper/pencil 1nstruments, the. ﬁanagement Committee -
suggest2ﬂ~bhe need to obtain information ofxschool,sltuatlons in
which Social Studies is taught. Based on the premlse that educa=
tors and students interpret Social Studies accord1ng~to their ex~
periences within- their social context, the studies not only de- :
scribe particular situations according to what was obserVved by - :
evaluators and stated by teachers and students, but abgo 1nterpret
these descr;ptlonsvw1th reference tb frameworks* that acknowledge

* the process of instruction and the * insiders'’® perspectlve.

The first framework was used to 1nterpet how teachers
view a program and is deéscribed below. .
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1. Intents

tfese aré expressions of desired goals or possibilities’
for a program. They may be a manifestation of written

‘instructional objectives or implicit desires of indi- . )
viduals. " L
2. Resources—" . ’
) of . ‘ ’ N 3 . ’
These are resource materials that disp particular
. means with which students and teachexyf i @ract in an
* instructional setting. Resources cafi-be 3 picture, a
, ..page in a textbook, a map, or a film which displays g
some object of the environment. )
3.- Activities
t
/»~ . * This component of a program refers to student and féache;

activities defined in the context. of intents and‘resources.
' Class activities may either. be predefined by teachers or
result from interactidns of students and teachers. Acti-
vities that are often a part of a.Social Studies program
are lectures, class discussions, field studies or simu-
lations. ’ ‘

"\ These components of a program do not exist in isolation
- but are closely.interrelated: For example, the intFnt a teacher
.has for teaching Social Studies will also be manifested in his .
view of resources and desired class activities. Again, the concern
+ for certain kinds of resources and class activities will reflect
. certain intents one has for teachihg Social Studies. It is this
/ 'total picqﬁﬂi' of how teachers interpret a’ program “in a particular
context that becomes the focus‘of the interpretation.

The secqpd framework is concerned witﬁ\interpret;ng the .
meanings individuals give to classroom activities, units of study,
and approaches to teaching Social Studies. This framework, de--

,- velopefl. from the litetature of Existentialism, outlines four areas
of personal meaning or 'being", described below. There is no sug- .

.. gestion that one area of being is preferred over another, but /B g

rather that all areas are experitrced by individuals at one time, |

or another. . ' - i ’

i , T M *
. Passive Area of Beigg’ . ’ , N
- L. . o
From this stance a'person does not view h%mself as the
primary initiator of his own actions but rather as one
who 'livBs out' the expectancies of others. Values and N

meanings are perceived as 'given' in the situations in”®

(which one exists. .
- M . ’ ' .
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Immediate Area of Being ,

From this viewpoint, a person tends to be concerned only
about new pleasurable experiences tgo fight off boredom.

It is the present which is of paramouit importance, and

little responsibility is taken for choices, made.

a
1

#, . Responsible Area of Being

3 A
Here, decisiveness and self-determination are key qualities.
Such a person makes choides and assumes full responsibility
for them in terms of other peoples' welfare. He realizes
that other people are affected by his decisions. c T

[ad

Transcendent Area of Being ‘,//)

v

. Living from this perspective, a person feels most truly
'himself'. His experiences in life are somehow more
vivid-to him. Choices are increasingly based on trust-
ing persenal intuitions and a sense of the spiritual
dimensions of life. Qualities such as social harmony ’ ~
and justice and religious ideals are prized. ™™

. In addition to interpretations based on the above frame-'

/bwo:ks, in each situation teacher and administrative views of pro-
‘i> fessional development were also documented. '

&

.

Teachers and pupils interpret Social Studies according
to their experiences within their social contexts. Indivi'duals
give meanings to Social Studies because of their place in daily
life situations which are comprised of activities with people,
learnings, social tasks, physical objects, and circumstances. e
Since it is assumed’ that,meanings occur in the relationship people /
have with their social worlds, an ﬁnde?standing of the Social Studies
learning process requires an investigation.of the individuals' situ-
ational meanings from the perspectives of the individuals involved.

-

Procedures ) ) -

—

Procedures for obtaining.evalugtive jnformation of ‘sglect-
ive school situations related to two leveis of research. At one
level procedures focdssed on identifitation of schools and collec-
tion of information during school visits,

3

*

. As a result of exploratotry work from visits to schools
“in four communities, the Ministry of Education provided additional, -
funding for a series of selected studies during April and May 1977.
Five situations were.selected by the Management Cgmmittee. AlLthough
not intending to be representative of .all schools in #he provinée,\
the selection reflects an intent to cover schools di¥®erse in both .

nature and the particular conditions they confronted in téaching
chial Studies. ' The settings were: :

-

y
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P 1. an urban setting with a high multi-ethnic pupil '
=~ - population; “ -
> " 2. a northern community settlng with a high per-
’ centage of Native pupils; \ . .
3. a suburban setting with a large residential popu- ‘
\\ lation;
. . 4 a setting of a small, establlshed service ' b
,community; A\

5, © a rural setting wi&th & small school district. .
As each study involved candid comments from educators and pupils,
the Management Cgmmittee decided that the situational studies
would be described anonymously. Organizational arrangements for : .
the’five -sjtuational studies were initiated by correspondence with ’ )
.the District Superintendents involved. Approval to conduct each

of-the studies was obtained from the respective Superintendents

and the schools involved. .

. The major criterion for selecting schools in a situation
was a cross-section of elementary and secondary schools in the area.
Where possible, a small elementary, a larger elementary, and a

—j'_ junior and secondary school were selected. The number.of schools,

and the approximate number of educators and puplls involved 1n the g
sxtuatlonal studies were: -

10 elementary schools - . \\\;
. LN 7 secondary schools .
87 teachers
120 grade 4 pupils .
/70 grade 8 pupils
. 70 grade 12 pupils g;\ .
: &ﬁ,f‘ . 21 administrators. N < ! )
Finaily, the selection of teachers:and pupils for inter- .
viewing purposes was made by the 'contact' person in each of.the
schools. It.appears that the selection was often a function of
whoever had a preparation perlod during the visit. - “
. ' ’ L . \\'
The same procedure was adopted for visiting elementary
. and secondary schdols in all five situations.* Each situational ’ ‘ 2
study was divided into two areas of evaluation. 5 - Y
g

., Y .

. One member of the Contract Team interview teachers,
librarians and’ administrators, as\well as observing resources and )
school facilities.- The sequence of these ‘evaluative activities , o

" depended upon the dailystimetable of each school and the avail-
abiltty of teachers and administrators.

xS

v
N

Another person was involved in the interviewing of ten
3 to twelve.grades 4, 8 and -¥2 pupils and a teacher from each of the
three grades. All such interviewing was conducted by the same in-
dividua} for.all five studdes. Regpondents wéere given a question=-
naire consisting of a series en-ended questions related to
the.teaching of'SociEI Studies. ‘
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r " At a second .level, uhdefStanding of activities: related
to the teachlng of Social Studies was made yith referente to ap
‘insiaédr’'s’ view. To achieve such understandlng, a frame of
reference was developed and modified according to interviews con- .
. ducted with students and teachers ~during the fall panel. sessions.
& . Such frameworks served two\puxposes. First, they provided a focus
for the kinds of open-ended questions negded durind.interviews.
Second, they provided a reference for interpreting any underlying
meaning that students and téachers give to Social Studies. Once
the 1nterp9etatlons of each study were described;. accounts were
mailed to teachers® in each situation for validation purposes and
.for their comments conCernlng revision. Most of the comments re- .
ceived 1nd1cated aceeptance of the given interpretations, wpl
comments concernlng reyision were fdund to be ve hefpful.

.

» Lo .

- ' ¥ o °
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‘Major findings h . . . ]
. '$ \/ ) 4 <
. * The follow1ng findings a;e,base upon information docu- )
mented in the report Interpretative Studlé of f Selecte School
Situations: o . .. o, s
. - o . - s

_ (1) -Although teacher-use of resources and the nature of class
-~ activities appear to-vary coﬁslderably in the s1tuations
o visited, the ¥howledge taudght appears to represent some e
aspect of the 'formal' knowledge outlined in the elementary
. and secondary provincial curriculum guides. The selection .
a of what knowledge to teach_appears to be in terms &f the
academic background of teacRés;hiﬁlstory and Geography), v
“and/or the availability of resodrces! that ‘te chers view as .
desirable. The latter basis is often ,the deciding factor ¢
. PR in determining the body of knowledge to be studied. The
teaching of knowledge related to Sogial Science inquiry,
; and noral and social development, was conductéd in only .a -
’ : few ‘classrooms in the sﬁSuatlohs ylsated.
A} ~
(2) . Students have difficulty in seeing-any personal relevance -
or future benefit in what is being taught, whether or wot_ -
they enjoy or dislike the content. It appears, therefore,
» that programs which emphasize formal knowlgﬁbe do not
P * necessarily encourage students to develop a sense of re- »
sponsibility or concern for others. . - _ . -~
R R
f 63?L The meanings teachers assign to the elementary and second-
¢ ' ary provincial curriculum guldes generally reflect ‘the v
'what', how'-and why of Social Studies. Most teachers
. interviewed attempted to fit Social Studies into the . ’
« History and Geography dimensions of the curriculum. More-
over, such emphasis on the curriculum appea@ps to be re-
lated to their academic backgrounds. Consequently they
tend to view themselves «as professionals whose rolg is to .
. AR teach curriculum content accaording to- these d1sc1plInes. ™




It seems that some teachers interviewed assign meanings
to-curriculum+gnd instruction that could be interpreted

as Passive rather than Responsible. C
Availability and suitability of resources.are major
concerns of teachers. What is suitable, however, appears
to be interpreted more in.terms of academic interests of

* tedchers rather than in terms of pupils' abilities and
interests. As a result, there tends to be little agree-
_ment among teachers as to what are de91rabiu resources for
Social Studies programs. o

Community resources appear to pe an important component of
*Social Studies programs, particularly in the two rural and
one urban situation visited. How the resources of a com-
munity are interpreted, however, tends to be related to
what teachers interpret as significant intents for a pro-
gram rather than the issues that are important within the
community. As a result, teachers interpret the teaching
about ethnic diversity and Native Indian studies more. '
within the context of formal knowledge outlined in. ‘the
provincial currlculum guides than in the context of the
community. .. - ~

-

'Teachgrs in rural situations visited have fewer prescribed
and supplementary (school purchased) resources than teachers
in the urban situations. This difference in availability

of prescribed mdterials appears to be mainfy a funct®on of ..
limited budgets, inadequate grants that do not fully acknow~
ledge the scale of operation, and smaller student popula-
tions upon which the supply of supplementary resources -
partly depends. In addition, knowledge of and: access to
information concerning resources is more available in the
‘urban situations where greater support facilities for teachers
are more readily available. A major concern of both situa-
tions is the lack of information concerning the pedagogical
nature of resources.

Administrators and teachers interviewed overwhelmingly
express the need for greater professional *development in
terms of curriculum development, although there appears to
be little .agreement or knowledge of how professional'develop-
ment should occur in Social Studies. However, the situa~
tional studies-indicate a great varigtion in the amount of
di§trict and .individual time spent on professional develop-
ment. Much of the professional develgpment that does occur
in-situatidns: visited appears to be more concerned with- * _.
‘general issues in education rather than with the Ongoing
development of curriculum. ‘Any professional development in -
terms of curricula seems to be an individual undertaking, -
-either 1nformally with other teaching colleagues, or more"
formally withtnational projects. Teacher highlights of

such involvement appear to be more experiential in nature
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. cerns about instructional materials exprssed by teachers to- ik

lusing ‘the pictures in their classrooms affords some evidence that ’

32

rathér than in terms of specific knowledge about the pro— -
cedures for developing curriculum.

“ & -

(8) Teachers and administrators generally suggest that older
students (high school), are more likely than younger
students .(elementary), to. glve education meanlngs within
the Responsible area of bemg. Yet 1nterv1ews with students
in this study 1nd1cate that numerous ‘responses from element-
ary students were interpreted as suggesting meanings within
the Respons1ble area of being, while many responses to
. similar questions from secondary students dld not reflect -
meanings within the Responslble(but rather were 1nterpreted
as being in the Passive or Immediate areas of being. " .

v
A

»

2.5 Teaeher Views of ﬁrescribed'Social Studies
Curriculum Resources : A Summary v

Thls study of the presently prescribed Social Studies V
curriculum, Tesources was undertaken largely as a result of con- )
membe;s of the Social Studies Contract Team during the early stat
of the assessment project. It was‘thought, too, that. inf&mation
in respect to the-appropriateness and usefulness of curriculum re-
sources such, as teac¢hers' manuals, atlases, teacher reference,books,
and student ooks would be highly useful for the purposes<of cur-

. riculum review and revision. Lists of Social Stwmdies curglculum s

materials prescribed for use at each grade level were made, and &
survey items constructed so that teacher§ were given an opportunity
to express their opinions of all the materials prescribed for their
use.”’ Since curriculum items are not common across grades, twelve
survey instruments were drawn up, one for each grade level. A, °
sample of teachets from each of these grades was requested to
evaluate the materials accordlng to variou$ criteria. Teaghers

Lvere also asked to indicate whether or hot they, were familiar with

“the materials. The average percentage return rate for &1l the

grade-lewel surveys was 8l percent. °
i é .

Social Studies Picture Sets and Manuals (Grades 1-6)

s - :

Findings related to the Social Studies picture sets
suggest that neither prlmarg nor intermediate teachers regard = -
the sets athlghly valuable curriculum resources. Unfortunately,
the surv data\go not provide a clear explanation for the moderate

gﬁeé;jgzlplctures by teachers. However/‘the fact that teachers
report that they have not been provided with assistance in ways of

infrég ency of use ‘may be related to lack of skill in using plctures
ds- instructional™aid. Teachers are of the opinion that the pic-
ture sets fit only moderately well with’ topics for study outlined ¢
in the curriculum guides, and that the questions on the picture
backs are only somewhat appropriate for students. While a majority

.t
2
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of teachers are familiar.with the picture sets,- apparently fewer
are familiar with the teachers' manuals which accompany'them.
Findings concernlng famlllarlty with the manuals, however, are
ambiguous since teachers indicated that they are more familiar
with some parts of the manuals than with others,.‘rather than in-
dicating that they dre either “familar" or "not familiar" with a
particular manual. Those teachers who are familiar with. the
manuals report that suggested learning activities and discussion
questions included in the manuals are only moderately useful ard
appropriate for students. They also report that items listed in
the bibliographies are generally not available. It is apparent,
then, that the picture sets and their accompanying manuals require,
re-evaluation with a view to revision and further development. In
particular,ythe bibliographies in the manuals should be renewed.
and, if necessary, up-dated. In addition, there seems to be a
heed for pre-service and in-sérvice trainihg in the use of\pic-
tures. in the Social Studies classroom.

Atlases (Grades 1-12)

Teachers have strong views about the presently prescribed _
atlases. The map kit issued to primary teachers is seldom used by
them, and, survey results indicate that infrequency of use is

clearly related to lack of familiarity with the kit. Sixty-seven

. percent of grade 1 teachers, for example, report that they are not

* familiar _at all with the kit. Other factors, however, are also in-
valved. Prlmary teachers are not pleased with the general format

of the kit and feel that it is lnapproprlate for their students.

L 4

Intermedlate teachers are less critical than primary

teachers, but are still far from satisfied with the atlas prescribed |,

for their use. Although moderate use is made of the atlas, inter-
mediate teachers are only somewhat.satlsfled with the format- of the
atlas, its cartographic. quality, -and the appropriateness of  its
maps. Grade:7 teachers, in‘particulér, express critical views of
the atlas. Their opinion is that the atlas is not appropriate for
their Students and, therefore, it is used very infrequently in
their classrooms.

There is an absence of strong support by secondary
teachers for the atlases available for their use.. Of the six pre-
scribed atlases, only.one is used with relative frequency by teachers.
Two of the prescribed atlases are not used at all by teachers, and
three others are seldom used. . While secondary teachers view the
atlases in general, as belng inappropriate for their students, their
4xer-r1d1ng concern is”that the:atlases are Sut=of- date. Given the
significant role cartographic information plays in ‘Social Studies
learning, it is ‘evident that a comprehensive review of the pre-
Sently issued atlases is required._

-t - 1Y
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Filmstrip Kits (Grades 4-55
. y \

- Grades 4 and 5 teachers who are familiar w1th the three
fllmstrlp kits prescrlbed for use in their classrooms find the kits
useful for teaching. They express a strong preference for more
materials of. this type€, -althomgh teachers would like ‘improved manu-
als to accompany the kits. oThese filmstrip kits (together with four
books issued for the Geography 12 course) received the highest rat-
ing of all curriculum resources €valuated in the survey. It should
be noted, however, that an average of approximately one-third of
the grades 4 and 5 teachers are not familiar with the kits, thqugh
the reason for the teachexs' lack of familiarity is not known. It
is regrettable, however, that all teachers are not famjliar with.a
resource material rated So highly by those who have td use it.
Although based on a sample of gradés 4 and 5 teachers only, the-
findings of this section of the survey suggest that the provision
of audio-visual materials for other grades should be seriously con-
sidered. It is important to bear in-mind, however, that if audio-
visual.materials are introduced into other grades, teachefs may
need assistance in ways of using them effectively in their class-
rqgms. . -

»

’

Teacher Reference Materials ) - T

<
P

s

The Ministry of Educatiof has prescribed a number of
general Social®Studies reference materials for use by elementary
teachers on a per-school basis. An overwhelmlng majority of thée
elementary teachers (78~percent) indicate that they are not familiar
with these materials. Those who are familiar rate them as only
moderately useful, for teaching. Of the five reference books speci-
fic to the grade 7 program, none is rated by grade 7 teachers as

"* more than moderately useful to them. At the secondary. level,

teachers' referen¢e books are supplied by the Ministry to grades
10 and 11 teachers only. These teachers are more critical of the
reference materials 1ssued for their use than are elementary >
teachers. Of the ten prescribed items, teachers rate only two

as being moderately useful and the remalnder as only sogzwhat yseful-

for teaching. 1In light of these findings, lt,seems evident that
the Ministry should review its present policy in respect tq the
purchase and distribution of Social Studies reference mateglals'to
teachers. e : ’

- \ N - "
Secondary Curriculum Guides* - -

.
3 . . A s .
EIR

' Secondary teachers ,are not satisfied with thé presently
prescribed curriculum guides- The Secondary Social Studies Cur-
riculum Guide (Grade 8-11) is regarded as being only slightly use-
ful. Teachers are of the opinien that °the program objectives are

.

i

*Further findings with respect to elementary curr}culym guides can
be found in the report Teacher Views of Social Studies.

" !

*
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only somewhat clearly stated in this guide, and that suggested con-
cepts are only somewhat appropriate for students. They do not find
the teaching suggestions outlined in the gquides helpful to them’

and favour the suggestlon that a handbook or resource book should

be developed for tealhers of Social Studies 8 to l1l. History 12
teachers find the guide issued for their use moderately useful.

They think that the program objectives have been clearly stated,

but do not find the suggested conceptual framework or the course N
outline presented in the guide helpful. Géography 12 teachers are
more cr1t1ca1 of the curriculum guide issued for their course than
are Hlstory 12 teachers. Ideas presented in the guide for integrat-
ing sections of the program aye not viewed as helpful, nor are: the
content outlines. Fifteen percent of the Geography 12 teachers ;.
report that the guide is of no use to them. The findings of this
section of the survey strongly suggest that the secondary Social )
Studies curriculum gu1des should be rev1sed.

-
P

. . . .

Student Books - 3

A large number of books are prescribed by the Ministry
for student use.in Social Studies. Teachers of grades 3 to 12
were asked to evaluate each book issued for use in their grade
according to the following cluster of criteria: "challenges stud- -
ents to think"; "is interesting to students"; "fits with the course
outline"; "has an appropriate reading level". .Using these criteria,
teachers rated the books as "excellent", "good”, "satisfactory",
"unsatisfactory", or "poor". Teachers alsp had an .opportunity to
report whether or not they were famllrar w1th the books.

Elementary teachers rated virtually all of the 81 books
prescrlbed for use in grade 3 through grade 7 as "satisfadtory".
None was rated "good" or "excellent". Seveh boéks were Judhed to
be unsatisfactory. One of the books categorized as "unsatisfactory" -
is a text issued to'grade 7 students on a per-pupll basis. A .
fairly high proportion of the grades 3 and 6 teachers indicated
that they are not familifar with the Social Studies bogks prescribed
for their grades. " For the "infamiliar" option in ghe grade 3 sur-’
vey, .percentage responses range from a low of 33 pércent to a‘high
of 51 percent; in'the grade-6 survey they ranged from a low of 19
percent to a high of. 50 percent. In generdl,” teachers of other
grades tend to be more familiar with the books issued for their grade
than are grade 3 and grade 6 teachers, although for single titles
the’ percentage responses of grades 4, 5 and 7 teachers ranged as
high as 68 percent. . )

The fact that¢elementary teachers rate 7470f the 8l pre-
scribed student books as "sat1sfactory" raises the question of ..
whether- or .not Social Studies books should aim for a standard higher
than "satisfactory". Since it is very likely -that books will con-
tinde to be an important source of Social Stud1es information for
students, it follows that students should be prov1ded with books of
the highest possible quality. If this is the case, then books

|
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judged to be "satisfactory" may not be good enough for use in the
. Social Studies classroom, and a comprehensive review of the books .
‘ prescribed for elementary-students is therefore warranted. W#¥th
. : e respect to -those books rated "unsatisfactory", immediate review is (
i ’ * indicated, particular attention being given to the grade 7 text-
. - book ¥hich was judged "unsatisfactory". Reasons for teachers' lack
: of famil%arity with many of the books should also be investigated.

Secondary teachers are somewhat more critical of student
books issued for their coutses than are elementary teachers. One . ‘
hundred and sixteen of the 168 books (69 percent) prescribed for
tse in secondary classrooms are rateg "satisfactory" by teachers, ‘
ﬁhereas 91 percent of elementary books are rated Msatisfactory”.
- . Secondary teachers judged that eight of the student books were '
"good", but rated nd book as "excellent". Forty-four books were
rated "unsatisfactory". Of the eight books issued to secondary -
students on a per-pupil basis; teachers were satisfied with only -
two. The remaining six were rated "unsatisfactory", and three of
\ these rank last on their respective book lists. With the exception
! of four titles, for every book mentioned in the survey there are
some teachers who report that they are not familiar with it.
"Unfamiliar" responses for the secondary books ranged from a low
~ ) of one percent to a high of 65 percent. '

~ - = -
.

As with the ratings given by elementary teachers to
. o _ studént bogks, one must question whether books judged "satisfactory"-
i Oy by secéndary teachers are indeed 'good enough' for students. If -
- it is thought that student books should be of-better than "satis-
d . factory" quality, then if is evident that the presently prescribed -
‘ ‘ secondary books should be re-evaluated. Serious consideration o -
should also be given to the possibility of withdrawing those text-
books issued on a per-pupil basis which,” in the opinion of teachers,
are unsatisfactory. A need for review of student books at the /
1bsecondary level is suggested.by -the finding that secondary teachers
* rated 26 percent of the student books as "unsatisfactory".- Given,
as well, the tendency for books to be a critical component of
teaching and learning in Social Studies at the secondary level, a .
' need to place student books of the highest possible quality in
secondary classrooms is clearli evident. .

Selection and Distribution of Curriculum Materials

N Secondary *féachers were requested to indicate their' views
‘of various matters related to the selection and distribution of
Social Studies curriculum resources. Teachers strongly support the
suggestion that the readabglity level of prescribed materials should
be. included in the book lists issued by the Ministry. They agree,
too, that resource books dealing with the same topic, but wi
ferent reading levels should be provided for classroom use.
e creation of regional resource centres funded by the Ministry™is also
favoured by teachers. Moreover, they want an opportunity z provide
feedback to the Ministry in respect to the usefulness of -curriculum

.
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.materials. Continuous review and recommendation of prescrlbed . .
materials is another suggestion favoured by teachers. They thlnk,

too, that: the development of original curriculum materials should

be encouraged by the Ministry. Overall’, the findings o} this

section of the survey suggest that the Ministry should review its ;{N
current procedures for the selegtion and distribution of second- ’
ary curriculum materials. Since secgndary teachers are undecided

whether modular booklets are preferable to comprehepsive textbooks,

it is suggested also that the Ministry undertake further studies

to determine if the single textbook approach, the multi-resource

approach, or some combination 6f these, is most conducive to Social

Studies learning.

. L4

Conclusion

= - ]

>

The importance of curriculum materials as instructional
aids_and as sources for student learning cannot be doubted. One

mlght, however, questlon the advisability of providing teachers

with materials which are perceived by them as being, at best, only
minimally satisfactory, and at worstjas being of little value.
Consideration must be taken of the fact that inadequate resource
materials may produce frustration in the teacher and boredom and &
indifference in the student. Clearly, if resource materials are -
viewed as tools supplied to teachers in order to facilitate class-
room instruction, then it follows that those who have responsibility
for the selection of materialg shy always bear in mind that these
tools must be of the highest qﬁéw The decisions of those who

* select Social Studies curriculum resources have a direct effect on !
instructional decisions made by teachers, and these, in turn, ulti-
mately affect the quality of teaching,and learning in the Social
_Studies classroom. It would appear, then, that a major rev1ew of
Social Studies curriculum resources and of the methods uded to select
them is warranted.

e
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3.0 RECOMMENDATIONS

r

t/

.

The recommendations that follow emerge from the findings

of the in-dépth studies reported in the Special Reports, as well

.as from the considered judgments of Management and Contract Teams.

defined for the .assessment. However, re
to -suggest that the recommendations fal¥ clearly into cateqorles
set up by the roles; they are interrelated.

In making these recommendations we weriZ;Eided by the five roles

,The reader is asked

-to keep these interrelations in mind in the reading of the recom-

mendations. The Ministry of Education and local school authori-
ties should give careful study to the recommendations of the
Assessment before embarking on currlculum revision?

>~ e
)

3.1 Focus on Role 1 : Curriculum Revision

To assist curriculum personnel at the provincial and

local levels in curriculum revision, i.e., the pro-'
cesses of improving 1ntents (goals and means), practices
and outcomes. } . 2

oW : . N

»
“

rting in this way is not*

~%

Ah:important role of this assessment is to provide rele-

. vant information and recommendations concerning local and’provin-

cial curriculum revision in Social Studies. The core curriculum

policy recently proclaimed by the Ministry of Education recognizes

the need for curriculum deliberation at a number of levels, and'
findings of the Provincial Assesgment in Social Studies provide
relevant information for curriculum’ dévelopers at each of these
levels.
rlculum development were voiced by teachers, admlnlstfators, and
the general public concerning both the‘development process and the
content of Social Studies curricula in British Columbia.

A number of concerns regarding local and provincial cur-

. 4

The report on Teagﬁér Views of Social Studies indicates
that by and large teachers/seem to feel that they should be in-

-

LR

volved in all phases of program development. It would appear that
they also wish to be involved in the selection of Social Studies
curriculum materials. The fact that teachers want the Ministry of°
Education to provide curriculum workshops and consultative services ~

"to assist them in developing local programs affords some evidence

that teacljers view program development as a cooperative endeavour.

- L ICE
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The report on’Interpretative Stud‘!s of S cted School
Situations indicates that teachers and admlnlstrator§ iew cur-
riculum development as an 1mportant component of Social -Studies
professional development. .

In general, findings of the Views of Goals for Social
Studies and other reports subport broad. par%1c1pat10n in Social
Studies curriculum deliberation,- although teachers are perhaps ,
less enthusiastic about this than are the admlnlstratprs, trustees,
studerts, and the general public.

. 7.

AThe report on Teache¥ Views of Social Studies shows that
teachers believe that the Ministry of Education can best assist
teachers to df;;lop Social Studies curricula ‘by (1) encouraglng

school districgs to provide adequate time for teachers to_parti- -
cipate in curficulum plannlng, (2) providing funds for curriculum
development, (3) sponsoring extended curriculum workshops, (4) en-
couraging school districts to coordinate developmént of .local
courses, and (5) providing consultative services. -~ Lt .

. e . : .

The report on Teachers' Views of Prescribed Social Studies

Curriculum Resources shows that teachers are not very enthu51ast1c
about presentl® prescribed curriculum guides, atlases, ‘and student
textbooks Both elementary and secondary school teachers desire

greater involvement in curriculum decisions than is presently the

case, particularly with regard to the selection and “distribution of
curriculum resources.

. &

’

We therefore recommend:

- v

R.1l: That the Ministry of ﬁducation, local school boards,and the -

B.C.T.F encourage broad and meaningful participation in
Social Studies curriculum development in British Columbia.
While teachers should play an important part in curriculum
development and evaluation, the legitimate roles of the
general public, relevant experts, students, and¥Wocal and -
provincial education authorities, should be defined and re-
cognized through incorporation into the process.

R.2: That the ‘Ministry of Education and local school authorities
provide consultative services and funds for local and pro-
svincial curriculum development, and for intensive profes=
sional and non~professional involvement. The cost of
providing curriculum resources to teachers and students
warrants\the_provision of these support services to those

involved in curriculum revision. N -

[ 4

- -~
-

~R.3: . That the Ministry of Educat®en's centralized selection and

distribution of teachip§ materials be re-examined critically
with a view to providing a shared local and provincial role
in materials selection and a broader involvement of teachers
and othlers in materials selection and field.testing.

]

-

.
e o
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R.4: That the Ministry of Education in con3unction with)B.C;T.?. ‘
and lpcal school districts establish an ‘Initiative Fund to .
aid in the development and dissemination of locally initidted”
curriculum programs and teaching units, whic ould ‘be in- Lt
corporated into existing prescribed programshwizlstrlbuz
tion of financial-support from the Initiative nd should
be gulded by criteria which include the foIlow1ng N
& 3 <o " 2
(a) Initiatives which encouragefthe broadest range of parti~<
cipation (from all publlc roups, e. g., teachers and '
‘ general public) be given high priority. . - E
(b) Before funding, a program be evaluated in terms of g
its relationship to programs pregently or prev1ously
undertaken. This condition is l§nt not onlx to make
developers aware of projects of oOther reglons but also
to safequard against dupllcatlon of ex1stent materlals
! and resources. :
R.5: That the selection and specification of student textbook - '

and resource materialg are important functions of 'local

and provincial curriculum dellberatlons. The Mlnistry of .
Education and local school authorltles should endeavour to °
ensure broad and meaningful part1c1patlon and in~field

testing of proposed curriculum resourges.

. . 1)
14 q - N ‘.

~ ) N °

) . The reportason Student Achievement and ‘Views in Social
Studies; Views of the Goals of Social Studies; ‘Teacher Views of
Social Studies; and Interpretative Studiés.gf Selected School
Situations contain information germane to the substance of Social
Studies curriculum development/rev1s1on 1n‘brrtlsh “Columbia. The
first report also contains information about student .views on -
society and Social Studies %s a subject. I general, rating panels
. at each grade level v1ewed the learnlngs assessed as important. and
student performance as satlsfactory to margﬁgally satlsfactorya
Performance at spec1f1c grade levels . gummarlged in Sect;on 2.3,
of this report. . AT > . .
B { s " '
Regarding student 'views about', &érr um dec1s1on-
makers might. note, in particular, the generally $fualistic orienta- K
tion of grades 8 and 12 students, as well as,- ﬁe tendency of a sub- ’
stantial proportion of students to v1ey;questlons gf Canadian, 1m-. ﬁﬂa'
migration and cultural diversity h1erarchmci;%y v

°.e.

v . [y

The report on the Views of Goals for Sooaé% Studles 1nd1*-l
cates~that all publics define Social Studies’ more”broadly than,. ¢

Ltransmission of knowledge concerning past and present. Although .

."r such knowledge is viewed as important, public v1ews rndlcated"that vy

Social Studies should address itself to such matters as how human
beings .achieve their potential (ex1stent1a1 concerps), develop o
‘>ab111ty to make responsible Judgments about moral 1ssues, and learn

’
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the meaning of social cooperation. If this call for breadth'is to’
be taken seriously, there is“a need for Social Studies educators
to reconceptualize the basis upon which these. multlple dlmenslons
can be embraced. .’ .

» . In this reconceptuallzatlon, the adequacy_of’ History/
Geography ‘as the present organizing principle of Social Studies
programs should be examined. The relat;onshlp‘between social,
moral and existential dimensions of study shoul&?be considered as
a possible’ basis upon which students can come to terms with the

. complexity urr:::zzzg/the major social issues of today's world. _
- The reparf, Views of Goals for Social Studies, indicates

an agreed public view of the need to study Canadian society. This

was substantiated by the review and rating panels described in

Student Achievement and V1ews. In view of these concerns, we re-
! . commend : .. ' )

R.6:  That the Ministry of Education, local school authourities,

and local curriculum development committees give serious
s1derat10n to’ the conceptual framework within which the
aowing",, "sockalized", "moral", and ' 'existential® dimen- °

sions can be incorporated. Studies of Canada's ethnic

. minorities, Native peoples, diverse points-of-view, and
Canadian nationhood are all subJects that lend themselves
to study w1th1 these dlmenslons. ‘

Other issues Xtill need resolgtion. In the report
Teacher Views of Social Studies, teachers indicate the need for
the study of local, provincial, and national issues. Further,
the need was expressed for the curriculum guides to incorporate
speclflc guidancé for the instructional procedures 1nvolved in
presenting-these issues in the classroom.

We therefore recommend:

R.7: That the Ministry of Education and local authoriti&s include
"in curriculum documents opportunities for broad study that .
complement the provincial core requirements. Guidlines .
. . .J{ : for provincial and local requirements should include: & _-
a rationalé of the fundamental assumptions upon
which the documents are based,

4 3 - =

b
(b) a statement of learninekgbjectives,

~ @

(c) ideas for student and teacher actinitiesf

‘(d) suggestions for use of prescribed and other
materials, and
) o (e) suggestlons of dlfferent ways for evaluatlng
e, : -~ Social Studies.-

- o
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3.2 * Focus on Role 2 : Professional Development

)

© r . .

' To provide direction for professional development
activities for’ Soc1al Studies education. '

~

»

‘ An important role of the Assessment Was to provide direc-
tion for professionai development in Social Studies Assessment.
The importance of professional development was also expreSsed by
representatives of the assessment and program development divisions
of the Mlnlstry of 'Education, teachers and adminigtrators, direc-
tors of instruction, school trustees and ‘members of the general
public with whom we talked. The importance of this subject led us .
to obtain direct information from.visits to selected schgols where
candid discussions Were conducted with teachers and principals
about the 'what-ig' and 'what should be'"in the field of teacher
professional development. . . )

-

¢ Information from the Teacher‘Vievs of Social Studies
confirmed elief that teachers desire adequate time-for pro-
fessional ‘develdpment activities and that, in general, -they viewed

informal contacts with their school colleagues as more important

. +professionally than their contacts with unlver51ty, B.C.T.F., and

Ministry officials. Visits to selected schools’ indicated a di-, ’

versity of views on the nature and functions of professional de-

gg;opment and teachers' involvement in it. Moreover, the under-

standing of what might constitute profe551onal development and the

time and cOmmitment requlred to deal with'such a complex. 1g§ue

appeared to be present in'only a few situations. This indicates -

a need for an examination and clarification of the meaning of pro-

fessional development (this will be-discussed further in Role 5)." ~
o In our discussions regarding the formulation of recom-

mendations concerning professional development, we realized that

- a 'band-aid' approach was not sufficient and that major imprdve- >

ments in all aspects of profegsional development (including Social
Studies) are required, Professional development should not be re-,
garded as merely an. appendage to a teacher' s regular functlon with=

in a.school. Rather it needs to be viewed as essential to the very o
definition of what jt means to be a teacher and hence as integral to >
a teacher's professional growth. The close relationship between
pre-service and in-service education is viewed as a part of this'

reconceptualization. . y
We therefore recommend: . “ . . \\ -
X I3
R.8: That the Ministry of Educatlon, unlwer51t1es, B C.T.F., and.
local school authorltles recognize profe551onal development \ -

as a majpr commitment for the 1mprovement of Social Studies
education in British Columbia. To this end, the Ministry
and these other ipstitutions should investigate means of

< :‘ < ‘:')

.

s . .
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providing and substantially improving financial support and
encouragement for enhancing and coordinating Social Studies 0
. profegsional development. This .should be seen as an attempt

. . ’ to develop not just new teachlng resources, but a new sensg

of teacher resourcefulness, 1nvolv1ng confidence in making
decisions for .Social Studies programs

R.9: That the Mini st{y of Education and district staffs view
- curriculum implementation as an important part of teacher

in-service education (i.e., issuing of new curriculum

guides, new teachlng material adoptions, etc. ) Financial

support for these progréms should be regarded as a priority
— ’ need. .

. ‘ ) .

R.10: That the Ministry of Education clarify how the time for
district professional development might bg allotted and
used to facilitate ongoing improvement of school curricula.
In addition, serious consideration should be given to ‘how g/
non-teaching time might be better .used for curriculum de-
) velopment. *

-
A -

- R.11. .That the Ministry of Education, together with District Super-
- intendents of schools, ensure involvement of clAssroom teachers
directly in the development and evaluation of Social Studies
. programs through provision of adequate time for the following
» activities: professional development workshops, staff commit-
tees and consultations with. community organlzatlons. An expan~

consultants in teachers in-service is- -gnvisaged, Such efforts
should not become just an 'after school' undertaking, but should
be part of the ongoing professionalism of teachers. - ~

- B N .

< -

.R.12: That provincial 1nst1tutlons engaged in teacher tralnlng

’

. . give serlous consideration to the implications of this re- .
. ‘ port for pre—serv1ce teaéher education. . -
4

-

3.3 Focus on Role,a': éocial Studies Resources

2

- oo,

P

rovide appraisive inforggtion that tan\be used in thé
improvement of the allocati®n of Social Studies resources.

o - N pZE ] . \
. ' An important role of this assessment 1s to provide in-
formation concerning Social Studies resourdes and/;helr allocation, -
- a and to make recommendations based en our findings? This role..:
' _addresses itself to the concern strongly expressed by teachers
early in the project regarding thetassessment and dllocation of
instructional resourcese”

sion of the roles of Social Studies department heads and district:
. f.

— C e s N - s
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-and resource allocation are discussed and recommendations ad-

N . . ‘
The tritical place of instructional resources has al- _
ready been discussed in the context of Ryles 1 and 2. In this °’ \\ -
section concerns directly related to the qualdty of the r%sources :

e ¥

vanced. . £ ’
~ ~ .
<3 -
A concern emerglng from the'flndlng§ reported in, 4
Teacher Views of Prescribed Social Studie$ Cnrrlcg}um Resourees . ‘v"
and in Interpretative Stidies of Selected School” Situations (is ;' IR ¢

expressed by a number of teachers who state they do not use pre- o -
scribed resource materials extensively in the ‘classrooms. Some

of the.reasons 1nd1cated an unfamiliarity with prescribed materials, .

lack of know-how in using resources, inappropriateness for stUlénts,'

and irrelevange of ‘the content to ;ongoing pedagdgical 1qterests. '

- Although many teachers express general satisfaction with' the re-

sources, theye does. not ‘exist ent iastic support for the pre-' <
scribed resource materials. Skid]l ancther concern is that in
selecting resources in the local §1tuat1057\£1brar1ans and Social o
Studies” teachers are often compelled to select resources based on
minimum information, such as the typical publisher's catalogue in- =
formation which is generally/restrlcted to a brief descrlptlon of
content.

-

~

Without doubt"the Ministry and the local school authopi-
ties need to provide ways and means to improve the quality 6E;t§;' s
resources used in the classroom. It needs to be emphagtzed - -
ever, that the search for quality must focus not just on the re-.

sources themselves but on the wit and wisdom of the people who use ‘ »
them. Hence the effectiveness of attempts to upgrade and improve -

the teachingof Social Studies will be minimal unless the issue of )
developing teacher resourcefulness is given prime consideration.
This must be seen partly in termspof the selection, use, and evalu- 4

ation of the resources prescribed by the Ministry and/or those - '

locally developed . ’ A - -~ .l

-~

4 . The almost sole~ré11ance on the criterion of academlc

relevance is also not sufflcment. I e%ectlng resources, con-

sjderation must be given not only tqZ:iholarly lnterests but also

to pedagog;%:; interests. Fortunate Y Social Studles “teachers in

British Co ia indicate desire for 1nvolvement in the selectlon .

and development of ingtructional resources.
5':‘;

}ge therefore recommend: ” y

R.13: - ?gat the Ministry of Education;agd the local school authori-
es seek ways and means of improving the quality of in-
structicnal resources by attending ‘to the resource selection
- and evaluation processes, both for prescribed and locally
developed resources. To"this end, the Ministry should con-
sider assighind a stronger role in these processes to local
dlstrlcts apd provide adequate financial suppdft for the

carrying out.of th1s role, p
/; <
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R.14: That the Ministry of Education initiate the development and

; distributich of 1lists of existing and potential instructional
resources for each grade level. These?lists,. to be made
available to all school districts,»are conceived as descrip-
tive and critical reviews of resources. The development of
the review lists is contingent upon feedback from local

districts' field-testing of‘present~and'potential instruc-
tional resources. . v

s

A ’ R.15: That in conjﬁnction with the above recommendajdons, the
. Ministry of Education provide ongoing c tative support
‘ .o to local districts in,» for example, :

(a) the:trainifg of personnel in the field of resource
material selection.

‘(’(b) local resource asqéssment, ~ . )
(c) the coordination and dissemination to other school
districts of the results of such assessments, to-

gether with assessments o%\ﬁiovincially prescribed
resources, »! :

. (d) the distribution of resources within schools and
- districts,' and v

{e) the intended use of provincially prescribed materials.

R.16: That the Ministfy of Education, as part of a policy of con-
tinuous revision,

3

0 .

{a) make accessible to teachérs, librarians, and resource

centre personnel actual resources that they can examine
and .

- . (b) formulate adequate procedﬁ}es whereby prescéribed
) materials not in use can be withdrawn.

3.4 Focus on Rdle 4 : Informing the Publics .
P

[N

) { To inform various publics in BritishiColumbia of publics' - a
“viewpoints concerning ' .
- {a) desired inténts (goals and means) for Social Studies,
, (b) current status of practices in the teaching of Sog¢ial -
Studies, and o v \
(c) pupil learnings. ' . ’ . .
q R R

The Provincial Asséssment in Social Studies wa Acoley .
and time-consuming enterprise involving the participationyand con-

. . tribution of a broad cross-section of professiona¥s and non-profes-
sionals concerned with Social Studies in British Columbia. _These
participants and contributors expressed a strong intérest in the .

. findings, recommendations and use made of data collected. Dissemi-

. ' nation of information regarding the use and disposition of assess=-

- ment data and recommendations is required as an act of good faith

Q —— < ESES .
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toward those who participated.
ks -

- ) ’ Many of the recommendatlons anticipate broad profe551ona1
and publlc involvement in Social Studies education. ' Such involve-
ment is unllkely to be forthcoming unless participants in this
study are fully informed and have ample opportunity to dlscuss the
results, recommendations ‘and consequences of the assessment.

We therefore recommend: , -
M -
. R.17 'That recommendations from each of’the Speciei Reports of
. “the assessment be widely dlssemlnated and discussed by all
¢« of the publics. 1In particular, gn&en that teachers have,
a vested intePest in the Assessment documents, steps should ¢
be taken to ensure that-they ,receive and have opportunity
‘to discuss the reports at the local level. In taking action
upon the said recommendations, the Ministry should_pive
serious consideistion to the reactions of all pubics. .

AT
’

R.18: That the Ministry of Education publish, on an ongoing basis,
information regarding the use and disposition of Assess-
ment data, findings and recommendations and, in° particular,
inform the publics involved in this Assessment regardlng
action-arising from the recommendations. Further, it is
recommended that the’Ministry meet with the Management
Committée one year from the publication of the reports to
discuss and.evaluate the progress.of the implementation of

.+ the recommendations, and future developments arlslng from
- them.

R.19: That the’B.C.T??Sy’Faculties of Educat;on and the B.C.S.T.A.
receive and be requested to ri€0t to the recommendations of
these reports. ’

* <

3.5 Focus on Role 5.: Future,Assessment and Research

. - ) -

1 . -/\ * \ -
J 'Toegsgyide’aaidelines and recommendations for future -~
Social Studies assessment and research.

-

The-Management Committee and Contract Team of the B.C.

- Social Studies Assessment worked within the framework set by the
Technical Advisory Committee Report bat took it as a: serious re-
spon51b111ty to define and extend the assessment to fit the broader
needs of Social Studies in B.C. The range of data and findings

. reported is consequently much broader than that anticipated in
the Technical Report. Although.the Management Committee and -
Contract Team redefined and extended the roles of the assessment, -
they were constrained by such requirements as the assessing of

. pupils at three speci{ied grade levels and the limited time-frame.

¥ o .
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The time-frame allotted: for the reporting did not er-
mit complete analysis and interpretation of all the data gathered.
The findings and recommendations submitted do not therefore make
full use of the data contalned in the Special Reports of the
Assessment. This is not seen as a shortcoming, however, for the
data, findings arfd recommendations sheuld be viewed as resources’
for those making decisions concerning future curriculum develop-
ment and research. Authorities of.local school boards, the Edu-
catidn Research Institute of B.C., Faculties of Education, and
B.C. Teachers' Federation are examples of potential users of the
information of the assessment. (In making the'data available, ‘it
is assumed that the anonymity of those involved in providing data
would be respected.) ’ -

The Mihistry is to be commended for going beyond a simple
acgountability model of assessmgnt and for its sensitivity to the
voicings of a large cross—-section of interested groups, €.g., _

advisory panels, teachers' groups, and those involved in Situational

Studies. The Contract Team appreciated the oppor tunity provided by
the Ministry for mutual discussion of the Contract Team's role and’

mandate in the assessment, particularly in relation to such issues

as the nature of the assessment itself and the relationship between
the assessment and curriculum development and revision..

: In light of these considerations we recommend: |
. . 1 .
R.20: That the comprehensive model used in the B.C. Social Studies
) Assessment be viewed as a p0551ble basis for future assess-
ments. , N

'R.21: That the Ministry of Education and educational researchers

be encouraged to investigate high priority research quesr

tions arising from Assessment findings and recommendations.

Those artas of examination-.include:

(a) the means by which children can be taught to analyse '
and appreciate cultural diversity and dlfferent p01nts

of “Ziew, © d
- (b) possible discrepancies in resource fundlng between
urban and rural districts, o ' )
(c) the  reasons why many teachers appear to be unfamiliar
-with certain prescrlbed resources, . o~

(d) the definition of Professional Development and its im-
plications for the improvement of quality.in éducation,
(e) the qualities deemed desirable in a Social Studies
- teacher and the implications of a generated proflle ¥or
teacher education ihstitutions,
S‘\\ (f) the means by which teachers who feel certain lacks in
" their academic training for Social Studles teaching
can be glven spec1al assistance.

.

©




POSTSCRIPT . o .

It is fittinhg that in the final staées of an assess- -
ment of this naturE»and magnltude the Assessment Team ask of it~
self,~ "Has the job beeﬁ ‘done? Has the picture of Social Studies
in British Columbia Been adequately drawn?” Certainly in our
efforts to give an accurate portrayal, we, haye employed not only
traditionally accepted techniques but also more personalized ones .
aimed at seriously attempting to 'hear what the people of the
province are saying about the subject.,

There may be 'dissatisfactiong’. Some may feel that this
is "just another assessment" and‘thereby dismiss it. Others may ' ,
argue quite rightly that the findings do not represent the true
picture as they see it.- But all this is as it should bel

Whenever we see a picture of ourselves taken by someone
else, we age anxious that justice be done to the 'real he'. If’
there is disappointment, it is because we know that there-is so
much more to the 'real me' than has been momentarily captured
the photographer's click.- So too with this assessment: there are
deeper and widér dimensions to the total subject than can be-justly
dealt with from such a hasty glance. Any ensuing dissatisfaction
should not be simply taken as a measyre of the Assessment's fail-
ing but as testimony to that crucial vitality of the subject that
eludes captivity on paper. We know that the true magic of the
educating act ‘i5 so much more than a simple albeit justifiable con-
cern for improved resources, more sensitively stated objectives, .
better pre-service and in-service training for teachers, or imr
proved burea&cratic efficiency. Rather it has to do with the
whole meanihg of a society's search for true maturlty and respon- )
sible freedom through-its young people.

The Assessment Team has appreciated the opportunity of - .
being a part of such an important task. Throughout, we have been
mindful of the very word "assessment" which, in its otiginal Latin:
form, has two complementary meanings: "to sit beside" and "to
assist”., It implies a close living relatlonship between people I
attempting to interpret and evaluate®their -life together. _It is

L3

in this spirit that we submit this report. - .
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SOCIAL STUDIES LITERATURE EXAMINED
BY THE CONTRACT TEAM

Official boquments'Related to,éhe Teaching of A

1.
i B.C. Social Studies »
Elementary
Gfgde
K Kindergarten Curriculum Guide, B.C., 1973 i

" Resource Book fog Kindergarten, B.C., 1973 _

1-7 Elementary S.S. Guide Years 1-7, 1974, B.é.

1

-

N e W N

Administrative Guide for Elementary Schools, 1971, B.C.

Teacher's Manual, "How Families Live". (Prescribed S.S. °
Series - Pictures and Manuals), Fitzhenry and Whiteside,
Toronto, 1974.

Teacher's Manual, "Families and Communities".

Teacher's Manual, "Interaction of Communities'.

Teacher's Manual, "Early Indian Cultures of ‘North America".

Teacher's Manual, "Growth of a Nation".

Teacher's Manuéi, "Culture Realms of -the World".

/ o

Secondary

¢ 4

" 8-11 Dept. of Education, Division of Curriculum, Social

8-12 Administrative Bulletin for Seéondary Schools, 1934.

11 Dept. of Education, Division of Curriculum, Law‘aﬂd

Studies, 1968. . SN

Degt. of Education, Division of Curriculum, Social
Studies, 1969. >

Economics, 1969. < -

Dept. of Education, Division of Curriculum, Law and
Economics, 1975. . ) -
Locally Developed Courses (officially sanctioned): .

Victoria School District No. 61, B.C. History, llE.

Lillooet School District No. 29, Environmental Studies, 1ll.
‘Maple Ridge School District No. 42, Environmental Studies, 1ll.

12 Dept. of Education, Division of Curriculum, history 12, 1969.
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- APPENDIX B

. . . ) .

THE INTENTS OF THE B.C. SOCIAL STUDIES CURRICULUM GUIDES:
AN INTERPRETATION .

Ted T. Aoki and Edward Harrison

Social Studies programs can be developed from different
perspectives of learning. These perspectives, selected by the
program developer, become for the student different ways of in-
terpretlng man-in-his-world. Identlflcatlon of multlple perspec-
tives suggests that there are many possibilities within which
program developers may construct a Social Studies curriculum.

One such set of perspectives has been identified* and is described
in the table below:

PERSPECTIVES OF KNOWING

TECHNMAL The scientific method uiea\fbr analysis ‘
" Interest in-prediction

Approach is objective, hence detached
Observation is a basic technique

Object under study is isolated from
total environment

SITUATIONAL ' Multiple approaches are used to examine the @

same problem

Rulks for understanding are constructkd by
those within the situation

Active participation of those in the

g situation
Empirical

CRITICALLY Making conscious the uncbnscious -

“ REFLECTIVE +Underlying assumptions or interests are

.t examined in terms of ideological and
political content
Active participation
Commitment and active 1nvolvement in
social environment

L) (o4
R .

*See J. Habermas, Knowledge and Human Interests. Boston : Beacon
Press, 1971. For curricular interpretations see M. Apple, “"Scien- '
tific Interests and the Nature of Educational Institutions"; in ’
W. Pinar (ed.), Curriculum Theorizing : The Reconceptualists.
_Berkeley : McCutchan Publishing Corporation, 1975; T. RAoki,
"Pheoretic Dimensions of Curriculum : Reflections from a Micro-
perspectlve", in Canadlan Journal of Educatlon, %': 1 (1975).
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Technical. knowing is concerned with treating that which"
is being observed.as an object to be analysed; situational knowing
is, concerned with the, meaning which humans give to their lived ex-
periences; critically reflective k ing is‘oriented towards maklng,
the unconscious conscious. Slnc a yocial studies program may -be.”
built around these different pos ibilities, it is important to
discover if these approaches are present in the B. C, Social Studies
.program and, if present, to discern how deeply each 1s integrated
within it. Rather than dividing the B.C. ~Sogial Studies curricu~
lum into its constituent parts, namely Elementary, Secondary,
Geography 12, and History 12, in th1s analysis Social Studies Lur-

~ riculum will be regarded as an entity. 1In thlS analysms there is )
no claim that we are examining Social Studies in action 1n the . = -~
classroom, the analys1s is restricted. to the o£f1c1al B. "C. Soc1al

Studies curriculum documents.* « o ‘- \

N
.

TECHNICAL KNOWING ‘ .

( Technical knowing—or as it is commonly labelled, ‘

science) is perhaps a dominant way through\which many of us 1n our
culture are taught to approach our everyday|world. Often when we .
describe this world, we are unaware that th Ianguage‘we use to des-
cribe it is*based on a particular set of as tions which influence
or bias our interpretations. For example, we have often seen the -
scientific method described in our Social Studles currlculum°' the
Elementary Guide stresses the ski'lls of plannlng, observing, col—
lecting, recording,-classifying, analysing, syntheslzlng, and
interpreting (p. 5); the Secondary Guide strxesses that these skills
are necessary for mature geographic and historic hnderstanding
(p. 13); the Geography 12 -Guide refers to the mathematical aspects
of geography as a means for interpreting human experience.(pp. 3,’
5, 8); and the H1story 12 Guidé compares the work of the scientist
to that. of the historian (p. 2).** The question that lingers is:
How often have we stopped to think how the use of & particular 4 .

. perspective colours our perspective of man-in-his-world?

*The four B. C. Social Studles -documents are off1c1ally call
- Elementary- Social Studies, Years 1-7 .
- Secondary School Curriculum Guide, Social Studles, 1968.
Social studies 8, 9, 10, 11.
- Secondary School Curriculum Guide, Social Stqﬁles, 1970.
Geqgraphy 12, (Interim Edition). .o
. .~.Secondary School Curriculum Guide, History 12, )
Henceforth these documents will be referred to in shortened form as:
- Elementary Guide
- Secondary Guide
Geography 12 Guide
.~ History 12 Gulde ’ o

*ATt must be noted that many, h1stor1ans do not consider, themselves
to be scientists. As Stern suggests there are many approaches ‘to
.history. Stern, F.; The Varieties of Hidtory from %oltalre to ‘the
Present. Merldlan”Books, New York, l95€i) .-

ZIEeznent.
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An approach stressing hypothesis formation, observation,

ana1y51s and similar skills, establishes the framework of t

’Sc1ent1fac orientation. Scientists often. use this approach not -

only to study the physical world, but also to examine human belngs

“in that world. In this approach the topic under study is viewed

as being capable of becoming divorced from the direct- influences

of the researcher's personal opinion. 1In other words, whatever is
heing studied becomes objectified; it becomes an object to be viewed.
The researcher acts as a detached observer and his analysis is
concerned with disse‘tlng the topic or, by analogy, with locating -

the various parts of a jigsaw puzzle. His interest is focussed on
how the individual parts eventually go to make up the whole or how
the individual parg¥s are causally related. *This detachment allows
the'natqral sciefitist or social scientist who uses the objective method
to label his findings 'neutral'. Without such a iakel, the legitimacy
conclusions would questioned. '

A careful examination of the British Columbla Soélal

* Studies program reveals that much of it is based upon the scienti-

fic perspective. The gufdes, as previously noted, emphasize the

-skills of science: planninmg, observation and collection, record-

-

ing, classification; analysis; and similar skills (Elementary

‘Guide, pp. -5 and 6). Through the application of this technical

know-how studén§ﬁ acqu1re an understanding of how the geographer
or historian woMld apply the framework to the study of-various
‘social s;%;aﬁfﬁhs.. These situations are outlined in the content
segmé!ts of—the various B.C. Currlgulum Guides. That the program
values the science based $kills within the disciplines of history
and geography is illustrated in the following:
lee the scientist the hlstorlan ‘has a special need,
for scholarly virtues of pat1ence, object1v1ty, exact-
itude..., both face the deflcult task of selectlng
_ - the most relevant from a mass of data, of testing ,their
- hypotheses against e&}dence... (Secondary Guide, p. 8,
and Hlstory Guide, p. 2), - ‘L -
% ﬁ .- ¢
The emp;rlcal method underiies most geographical re- |
search, but a statistical and mathematical approach 1s
. being greatly expanded because of e incredsing ava11-
‘ ability of high speed electronlc col ers ~(Secondary

% *Guide, p. 5). - . _ o . -

. The last stat t suggests tacit acceptance of the -
scientific value of att3chihg 'neutral' numbers to human experi- .
ence as it manlfeSts 1tself on the landscape. Problems of over-
population, “for example, #re largely defined in terms of numerics
rathgr than _in t¥rms of an oh- 901ng study of human meanings and

" human llfe—WOrlds. . .

. A

>

Translated into classroom activities the use of statis-
tics and scientific procedures encourages the “student to detach
himself from the soc1a1 w hich he is studying. He,.in other

words, acts much like’ "a newspar r&orter describing an event. .

E
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, sc1ent1f1c or stechnical.

-

At any moment he may detach himself from the scene Whlch he is
mporting and return home without necessarily becomlng emot:.onally
involved in the situation; he avoids experiencing meanlngfully the
on-going life space. Such a position thus suggests that the scien-
tific attitude, as it istapplied in the B.C. Social Studies curricu-
lum, leads the student to become a detached observer, a person who
at a moment's notice is able to separate himself fxrom that which he
is observing. No personal commitment to the events studied is re-
quired on the part of the student. Such an attitude is further
reflected in several of the objectives or intent statements of the
program. Two examples are cited:

To cause students tdf acquire a body of
knowledge (comprised mainly of basic concepts °
or principles and generalizations) about the . .
functlonlng of human societies both past and
present, both at home and abroad (Secondary
Guide, p. 3).

To cause students to develop some facility
in using the methods of inquiry through which
knowledge in the social domain is discovered
and acquired (Secondary Guide, p. 3).

The position is taken that the teacher is going to 'cause' the
student to do something. The student is, therefore, viewed as the
receiver of information who has little or no control over what will
be done to him. It should further be noted thaf§ a technical stance
is'also taken towards knowledge. The assumption, for example, is
made that knowing may be divided.into basic concepts, principles
and generalizations (Elementary Guide, p. 2, and ‘Secondary Guide,
P. 3). In a sense, then, the boundaries of what the student will
experience in the classroom are carefully defined before he
arrives at school. 1In a scientific setting the student's involve-
ment in his own life.world is largely.ignored.

This section has pointed to those portions of the -Social
Studies “that depend on the perspective of knowing which we term
Reliance on this perspective is carried
over into the classroom, determining the type of Social Studies
program that 'is_offered. The scientific view of man, for example,

- is based upon a set of assumptions about the nature of social inter-

actions, these in turn xgquiring a particular attitude oh the part
of the student, mainly :gat‘he remain a detached, neutral observer.
While the B.C. Social Studies program does make extensive use of
scientific knowledge, it must also be pointed out that ‘it does rely
to some extent on ether perspectives of know1ng.

o S

ITUATIONAL KNOWING .

Understanding’ the meaning which students or teachers or
other persons give to their lived experiences with others is the
concern of&ituational knowing..- ‘People in their experiences are
constantIyiinvolved in the on-going construction of their personal

66
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worlds which they perceive as being real. Indeed, we often forget
that our meanings of social situations are not necessgarily the
same as others, for as people and events move together, there are
many ways in which the events may be interpreted.* People, in
other words, are continually interpreting the events that they
experience and these interpretations differ from individual to
- individual, from student to student, ffom teacher to teacher.
Cxitical are two characteristics of situational knowing: first,
¢ human beings give personal meaning to each situation in which they
are 1nvolved, and second, others w1ll interpret the same event in
different ways. How each person constructs his worlds ‘and how he
interprets them is a question which begins to involve us in the
situational knowxpg of -the classroom.

In situational knowing, initially activities may be
centered around clarification. A-student may, for example, become
involved in examining, through some social issue, how his values
beliefs, attitudes and knowledge have influenced 'his understanding
of the issue. In turn, he may clarify how his particular under-

andings relate to others' or society's reflections of the problem
or concera. ;

¢
Major differences exist between this view of knowing and
scientific knowing. Whil fentific knowing is concerned with

external or outwardly visifle socialfinteractions (i.e., those
behaviors that may be defingd through detached observation), situa-=
tional knowing is involved in defining the situation he is part
of and which he is tonstructing. Methodologically, this means that
. .a topic studied by a class must be judged to be an activity worth
e students' while to become involved in it. Further, the com-
mitment to the particular perspective which the student takes with-
in the situation must be considered. In situational knowing, stu-
¥dents are thus involved in exploring the social world as a unity
rather than isolating particular phéhomena andé then dissecting them.

.

»

An exgmple of the application. of situational knowing in-
the Social Studies program is found in the statement of intents for
the‘Secondary curriculum: "to providg a forum in which students

.. may learn to deal with value questions in an intellectually honest
way" (Secondary Guide, p. 3). Here, there is express consideration
given to the student's own belng~1n-a-situatlon. That the students

‘. . may hold differing social values and political perspectives within
the same classroom environment is explicitly acknowledged. 'This &
suggests, too, that the quality of the student-teacher inter2&tion
in the classroom may be be different from that in which sc1e2:§?x\

“knowlng predominates.

«
-

In situational knowing students are not ‘viewed as people -
to whom teachers must transmit knowledge, aIthough that may be em-
) bodled,’ but rather as people with whom knowledge may be mutua{}y
*See A. Schutz, Collected Papers I. The Hague : Martinus Nijhoff,
1973, p. 207.
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velop values" through gpe use of a procedure that may be interpreted -
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interpreted and shared (Elementary Guide, p. 4). IS the previous
section on scientific knowing, we noted that the teacher ‘was tor
'cause' students to learn knowledge. However, when we are dealing
with differing personal 51tuat10ns, as the Elementary Guide points |
out, the’teacher's role is altered. It is to "help children de- 4

as allowing students to define thelfppersgnal situations (Eléhen-

tary Guide, p. 6). Through interaction students develop an* unders

standing of how their fellow students, and ultimately our society,

perceive particular social issues. When application of this type

of knowing is extended to the classro p, we may visualize an en- ‘.

vironment where students openly discusg-4&nd research issues from !

many perspectlves, that is from the multiple p0551b111t1es that "are

implicit in the knowledge, values, beliefs and attitudes interwoyen

within the students everyday lives. ) \ : . {
\

»

Sltqatlonal ‘definitions -also involve the student in gain- N
ing a perspective of history and geography from the presSent environ- .
ment. History, for example, is not viewed as merely ‘'looking back®.
Rather, students and teachers must be aware that each incident Has
its basis in the originality of the actual experience in which our
awareness of the event is rooted. As stgdebts and .teachers study
each event there must be -an awareness that<§:%;s linked to ourselves
through an intima}e alliance,of historical -knowledge, hlstorl- J
cal remembrance and hlstor1§:T£f§search (Kaufman, p. 167). The . .
situation is defined in terms of*our own persbnal experience and .
our concept of how this awareness is linked to the historical past.
In practice an example of such h1stor1cal activity. would be a
study of the concept of york as it has developea in pioneer and =
early 20th century Canada. The empirical validity of such acti- . .
vities is established through constant reference to the knowledge
and experience of others, both w1th1n and outside the classroom.
That the program gives tacit support to the situational
approach to knowing is suggested in several of tha statementS'
"Through contrast and analogy, the child's perspett; for view-
1ng his own family is broadened" (Elementary Guide, p. W1);
"Each culture tends ta view its physical habitat differently”
(Secondary Guide, p. 6); "History can give us pe ctive..."”
(Secondary Guide, p. 11). 4
0 . o ¢ .
® In summary, thls section has pointed to those portlons of
the Social Stulties program.whereasome aspec¢ts of situational know-
ing have been included by the prog developers. These,sections -
are, however, seldom clearly identifSed for the teachers who must . !
intefpret the currlculum in their day—to day settlng. The situa- )
tional perspectlve is based on the assumption that the meanlng
attributed to any one given.agctivity may be jinterpreted in many . .
different ways by the person251nvolved Clearly recognition is
given to the linkages develoffed between students, teachers, and

the social issues of which them‘!Pow are siéhif&cant to them. -
. o ’ ,

- .
»
o




o+

CRITICALLY REFLECTIVE KNOWING

~

Critically reflective know1ng is concerned with t hﬂ.&f; ‘
conscious world that~surrounds the meanlng we give to each” situa

" tion. Each action that we perform, each statement we make, and_
each value we hold, is based on some tacit ‘assumptions whyich we
‘make about the social world. Reflective knowing is oriented to-
“wards making these tacit assumptions conscious. To put it in an-
other way, reflective knowing is oriented towards making the un-

.  conscious conscious.”
N ~ L »

The B.C. Social studies program places some emphasis on
In discussing history, for example, the
prOgram states "with all academic subjects, (it shares) the respon-
% 3ibility of instilling in people habits of critical thought"
pRe (Secondary Gulde, p. 8). The Elementary program places value on
‘“‘ hhls perspective when it states that one of the concerns of evalu-
s ation is "the development of critical thought, feelings, attitudes"
(Elementary Guide, p. 7). 1In addition "the program offers mater- .
" ials. and experiences that encourage the child to examine critically,
‘and’ perhaps modify, his point of view (Elementary Guide, p. 4)
Fnrther support of critical know1ng is-to be found in
the evaluation section of the.Secondary Guide when it is stated
that the Social Studies should provide the student with
opportunity and skills of "312139 up the ,value of what sphoo%
offers to him" (Secondary Guide; p. 17). Such a statement en- -
courages careful study of the underiylnggassumptlons upon which
the school system is based and of. the unaerlylng assumptions to
which the student himself subscribes. A teachersand his students (
could consider the controlling ideological principles upon which
the school system is founded. Within -the unit they might, for
example, study the labelling practices used by the school. Such -
a study would aid the participant} in comprehending the megning .o
which is -attached to their schooling by specific segments of the
society.. In any case, the participants in the program are en-
.couraged to examine the ideas which make up our everyday lives and
consider the political or ¥deological motives which are embedded
in our every social action. “

Critically reflective knowing Eemands’the active in-
volvement of both teachers and gtudents in their ongoing social ~
situation. Prescriptive 1ntents (behavioral objectives for in-
stance) serve little purpose in a cldssroom environment engaged
in critically reflective activities. Rather, reflective Jactivi- o
ties themselves reveal to the part1c1pants the intent as the
program progresses. .Students who are engaged in a study ‘of labour
unions and thelr role in Canadian hlstqry will, for example, .
construct their intents as thé project begins to unfold in the -,
minds. The objectives are de31gned to fit the program as op d
to the program being designed to fit, the objectives. The B. C‘
Social Studies program designers- recognlzed such possibillties )
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‘' when they stated: "It is possibIe$to st@te objectives in a number

of different ways and in the final ahalysis it is the individual

professional teather who must 1ntérpret printegd statements and

translate them into action" (Sgcondary Guide; p. 3). Such a Socidl

Studles orlentatlon, in addition, .involves social action of some

type or another, stopping a road prOJect, helping in a community

prOJect, or similar activities. Commitment becomes a strong force

within such a unit. Students and teachers must be willing to par-

ticipate directly in the social world as it exists Beyond the walls

. of the classroom. -Learnitig under- such conditions thus-becomes a

sharing of ideas, knowledge and actions as they are considered in.

terms of their 1deologlcal background. © ° s

.

-

f History 12 perhaps best legltlmlzes the cr1t1cally ref-
"lective approach in the classroom when the progldx guide “states:
"The-purpose of studying history is to create doubt. There are °
"few facts, incidents, developments in the story of man whose
meaning can be taken for -granted. There are no interpretations
which gan’ clalm.flnal validity" (Hlstory 12 Guide, p. 12).

v - %
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The British Columbia Soci Studies prodram approaches ) .

the study of man-1n~h1s—world from these three different perspec-

tives: scientific,.situational and crltlcally reflective knowing. *

Through each of these, students are exposed to various 1nterpreta-

tions ofshow the social world has been constructed.” The program,

however, does not provide a balance€ between these gerspectlves- R

rather it emphasizes scientific knowledge Through such an em-

phasis teachers and students are mhde dependent on oné& particular

_way of wiewing the social world. Such dependence ‘limits the - B

possibilities WhIChJEbe participants have available for exploring

their social environment.. The extent to which the Pperspectives _oe

influence classroom presentations (passive vs. active, .non- )

~. committal vs. committal) stresses the importance of prov1d1ng<a
balance .of knowledge perspectlves in the prbgram.
The work of Apple (1975)9 Shaver (1977), van Manen (1976)

and Aoki (1977) all stress the 1mportance of 'incorporating alternate .

per tives into Social Studies programs. A careful delineatiom !
-of these alternat;ves within the British Columbia program would

ensure that students have an oppo!tunlty to expand their horizonal .

views of the ‘social,world around them. -~ To a1d teachers in moving '
- towards consideration of perspectlvésy it is recommended that a -
‘full description of the perspectlves 1ncorporated into the Brltlsh

Columbia Soc1al Studies program be carefully descrlbed in the'Cur— .

4

..~ riculum Guides. Students and teachers are entltled o a full ex ! )
planation’ of the curriculum- developers »knowing stance. The ‘~7§ .
curriculum developers perspective towards the “social yorld shpuld ! Jr.

~ not, in other words, h/jhldden from users of.xhe currlculum. IS -
Re i R ? > : . :

. . . y . Al

PRa} »




BIBLIOGRAPHY

£

. C . - -
‘!Curriculum Guides

Elementar.i'Social Studies, Year 1-7. Minister of Edhcat?on,
Victoria, B;CQ, 1974.

- 83 . . ’ ). . 2 -
Secondary School Curriculum Guide, Social Studies, 1968.
Social Studies 8, 9, 10, 1ll..
Minister of Education, Victoria, B.C. , Yo70.

-
. Secondary School Curriculum Guide, Social St&es, 1970. . -
N Geography 12, (Interim Edition). ' )

¢ . Minister of Education, Victorda, B.C. ©,1970.- Lo

Secondary School Curriculum Guide, History 12.
- Minister of Education, Victoria, B.C., 1972. -
) : : L 4

Secondary Sources . ; . ) _
LR " | N F's 7. -
Aoki, Ted T., Theoretical Dimensiens’ of Curriculum :

Reflections from a Microperspective, in Canadian . .

Journal of Education, 2:1, ?77 .

) R bt
. T Apple, M., ‘"The Hidden Curriculumt and the Nature, qQf. Conflict," . )
e “ s * in? *William Pinar (ed.) ,. Curriculum Theorizing : The ° '
Reconceptualists. .chutchan Pub. ., California, 1975. .
Habermas, g ('rrans. by 3. J. Shagiro) Knowledge and ) )"

=L * ” Human' Interest.. Beacon Press, Boston, 1971.7 . .

“

Kanfﬁnan, F-, ‘ he Phenomenological Approach to History.
Philosophy and Phenomenoiogx, Volume IT.
S I ’ C.
. ‘ M,cHugh, P., Defining the Situatipn : The Organization of
S Meaning in Social Interactiﬁn. Bobbs-Merrill, |, o .
¢ . New York, 1968. .. . ol et ‘ .
P . ¢’
- T Z Shaver, J.) "A Critical View of the Social Studies Profession. . " /
. National Council for the Social Studies, Social Bducation, ’
/ . April ‘R977. Vol:. 41, .No. 3, pages 300-'307.

o N .

,..ff' Schutz, A:, .qulected Papers Vol: I.:. Martinus Nthfo .

]

’ . The Hague, 1973, . X
» / . ) » "0 - \ ) ) N . - , .
' ® . van)Manen, M., D@ping Critical Minde@ness. Unpublished A

’

L4
N e - /1 .Maﬁuscript,jli976. ‘ . S . . -
. ) | . . 'p&“ . o ; _Q. . ‘ . .




APPENDIX C

¢

" INFORMATION MEETINGS ADDRESSED BY MEMBERS OF P.A.S.S.
: ' CONTRACT TEAM BETWEEN FALL, 1976 AND SPRING 1977- . e

Ao . ]

Location , J Meeting . ) o ' ' ;

v 4 s . ~

,Chilliwack o, ., Social Studies P. S A. ¢ s »

s »
.. . Conference ' ’ “ o

. ' ’ . ° . P .
Delta (Senior Secondary Socidl, Studies Teachers' ,
v - “
¥+ School) » Professional Day* \
Lt : . ’ , ’ .
Kamloops . - ¢ Social Studies Teachers'

‘Professjonal Day

. ] . T ] ‘ -
Mission . Social.Studles<}eachers ~

" ) . ° 7 involved in piloting
. Nanaimo . Social Studies Teachers'” &; - ‘.

Professional Day

_Nérthﬁvancoﬁver'QSenior ' Social Studies Teachers' T g
- Secondary School) * E Profe551onal Day (District) N

Simon Fraser. University . .CORE Panel - . ” ( ’

Surrey (Semiahmoo School) -  South Surrey Social <
o . _ *  Studies . o

‘Terrace . . Social Studies Teachers'

, Professional Day

» - N

_ University of British . Social studiesDepartment
Golumbia - " ‘Faculty of Education )
' Faculty and Graduate : ( !
Students

I ! ' ’ .

Vancouver - Prev1nc1al Seocial Studies _:' .
Review, Committee (all . ) |
“Contract Team involved) ’ o |

Victoria ' Social Studiés Teachers' . . )
Conference. Professional '
Day

L4

West Vancouver ' ' Social Studies Teachers : - .. ,
T . . (District) .

Williams Lake _ » SocialAStudies Teachers, )
. . Administrators, Librarians - . -° -, .

’

‘ B

72,
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APPENDIX D : o v
’ . » , . \
. : -
A PARTIGIPANTS, IN FALL REVIEW PANELS /

9 v PR - -

Vernon, October, 25, 1976. v,

4 * 4

Names, School Dlstrlcts, and Pos1tlons- \

Dorothyé:hHCRel#ZI (Armstrong), Board Chairperson 1
I. M. Bonneau, #22 (Vernon), Home/School Coordinator
Terry Burnett, #22 (New Denver), Teacher, Grades 8-12 '

- Doug Carter, #9 (Castlegar), Soclal Studies Department Head

G~ Joanne Cunnlngham, #22 (Vernon), PASS Management Commlttee, Trustee

Don-Currie) #22 (Vernon), Téacher, Grades ?—7

- Mary Dantzer, #22 {Vernon), Housewife
John Edwards, #22 (Vernon), Education Admlnlstrator '
Doug ‘Gardiner, #22 .(Vernon), Teacher, Grades 8 9 and ‘10

.ou

Garry Landers, #22 (Vernon), Teacher, Grades- 10, l1ll, Geography 12
+ Dick Lonsdale, #22 (Vernon), Teacher, Civilization 12, History 12,
’ Social Studies
Marg Lyster, #21 (Armstrong), Child Care Worker
Kathy McInally #22 (Vernon), Prlmary Consultant,: Grades 1-4,
' Fred Mitchell, #21 (Armstrong), Farmer
Jim Norris, #9 (Castiegar), Administrative Ass1stant, Teacher,’
- . Grades 9-12 . - ’
Harvey' R. Peters, #22 (Vernon), Pastor o Ae "
. : Stew Phare, #22 (Vernon), Teacher, Hlstory«ll, Western Civiliza-

tion 12.. .
. Colleen Raboczi, #24 (Kamloops), Teacher .
E " Lew Rossner, #22-/(Vernon), Layman' -

.. Bill Sparks; #15 (Pentlcton)r Teacher, Hlstor¥ 11, 12. -
Wanja Twan, #22 (Vernon), ‘Housewi fie

) % . . .
* Prince George, November 1, 1976 S Lo

Names, School Districts,'and,Positions: e

I

N - -

. ’ Paul Arnold, #59 (Peace River), .Teacher, Grade 4 ' :
“Frank Brown, #57 (Prince George), Principal, Teacher Social .

Studdes 4, 5 and 6. ' *
Jean Capps, #26 (North Thompson), Teacher, Grades 4 and 5
Gerry Clare, -#59 (Peace River), Department Head, Soc1al Stuﬁles

10, 11, Geography 12 .. - .
Bernice Cullinane, #28 :( Quesnel), Trustee -
Ken Daviés, #59_}Peace River), Department Head, Soc1al Stud;es

" 8, 9 and 10

Bill Gook, #57 (Prince. George), Teacher, Soc1a1 Studies and
* .. English .
G:. K. Gﬁrdon #57 (Prince George), Teacher, Social Studles
'Harry Hufty, #57 (Prince George), Currlculum Coordinator
Donna}Jordan, #57 (Prlnce George) ; Teacher, Social Studies, Grade 6

A

Walter Heubert, #15 (Penticton), Teacher, Grades 8, 9 and 10 Coe

.
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, Names, School Districts, and Postitions

-~

,}Jock*Smlth, #36 (Surrey), Trustee
B. Tietjen, #42 (Maple Ridge), Principal, Teacher Grades 5 6

68

3

f .

Prince‘Georgg”,continued

.
. " '

Jack Kay, #56‘(Nech Q) , Teacher, Grades 11, 12,'SOEial Studies 10, 11,
Geography 12
John Messelink #54 (SmIthers), Vice-Principal, Teacher, Soc1al Studies 10, 1:

‘Don Mullis, #57 (Prince George), Teacher, Social Studies 9 - 11

Geography 12 . <
Bruce Roberts, #24 (Kamloops), Teacher, Soc1al Studles 8 - 10,
(PASS Managemert Committee)
Ruth Rushant, #57 }Prlnce George) , Trustee
Geraldine Thomson, #56 (Nechako), Elementatry Teacher ‘
Russ Yeaton, #54 (Smithers), Teacher, Social Studies 8, 9 ’

-~ - - -
PN . N - . e

New Westminster, November 9, 1976

Names, School Districts, and Positions

Kay Armstrong, #35 (Langley), Trustee !
Betty Cawley, #38 (Rlchmond), Teacher, History 12, Social Studies ll

Al Chalmers, #38 (Richmond), Teacher, Social Studies 8—10

3. Conway, #4Q! (Néw Westminster), Parent .

Diana-Cruchley, #34(Abbotsford), Ministry of Education,

v

kY Curriculum Development Branch

M. Daniels, #42 (Maple Ridge), Teacher, Social Studies 11-12

Ken Douglas, #66 (Cowichan), Teacher, Grades 8- 1%

Pamela Edge, #64 (Gulf Islands), Teacher, Grades 3, 4 /

Anne Ellis, #37 (Delta), Teachers, Grades 4, 5 ‘. ‘&

Bnita Hagen, #40 (New Westminster), Trustee

M. Knight, #40 (New Westminster), Teacher SOc1al Studies' 11,

. Geography "2 . . v,

M. McLean, #40 (New Westminster), Parent - > T g : ) .

Clara Penner, #36 (Surrey), Teacher, Grade 4 g : ) -
Dave Rivers, B. C. School Trustees Associatiop . + ‘

N : !

Social Studies
Alice Tiles, #36 ~{Surrey), Social Studles Helping Teacher
B. Tyldesley, #43 (Coquitlam), Teacher, Grades 11, 12
Richard s oko, U.B.C., PASS research assistant

. , . y J

- A }v-
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Burnaby, November 14, 19% ' . ' . -,

Iy .
> e
T -

Names, School Districts, and Positions: . i
N - .
Mary Alford, #61 (Victoria), Department Head, -Teacher Social ’ .
Studies 8, 9, 11, 12 . ‘
Iris Barnett, #41 (Burnaby), Housewife i . .
Gary-Begin, #41 (Burnaby), Trustee ‘
John Bergbusch, #61 (Victoria), Teacher, Social Studies 9, ll 12
Graham Brazier,-#39 (North Vancouver), Researcher , . ?
Johp Chalk, #39 (Vancouver), Teacher, Vice-Principal
Margaret Foreman,. #61 (Victoria), Teacher, Grade 4
Tarry Grieve, BASS Management Commi®tee, Teacher, Principal
Bernard Holt, #45 (West Vancouver), Teacher, Acting Principal
Charlie How, #39 (Burnaby), Department Head, Social Studies 8, 2, 10 ¢ )
Roy Jonsson, #44 (North Vancouver), Teacher, Geography 12, n
Social Studies 8, 11 . & P
Dave Kerr, #39 (Lillooet), Teacher, Social Stu@é%s 9-12
Dorothy Kinney, #45 (West Vancouver), Teacher, Social Studles
Marie Pedley, PASS® Management Committee, Teacher
Melba Smith, #41 (Burnaby), Parent

Del Sturhahn, #39 ‘(Vancouver), Teacher ‘
Angus Whitmore, #61 (Victoria), Teacher, Geography 12, Social
Studies 10, 13 . .

Katherlne Whittred, #41 (Burnaby), Department Head, Social Studies

- 8J 10, Geography 11,712 - .
Beryl’erght, #44 (North Vancouver), Teacher, Grades 6-7
_Betty Zarazun, #4l (Burnaby), Parent e

O

Campbell River, November 17, 1976 ‘;/? .

Names, . School Districts, ard Positibns ~ . ) -

John Bradley, #68 (Nanaimo), Social Studies Coordlnator, Teacher ~ .
History 12, Clvzilzatlon . Y

Jdan Bunting, #72 (Campbell River), Teachez, Social Studles, Hlstory

M. Desai, #72 (Campbell River), Vice-Principal

Peter Douglas, #71 (Courtenay), Teacher

Peter Harper, #47 (Powell River), Supervisor of Instructlon ) .

Marion McCrae; #47 (Powell River), Trustee

W. N. McInnis, #71 (Courtenay), District staff, Principal,

- ‘Teacher, Grades 4, 7 ~

Stewart Meldrum, #72 (Campbell River) , Teacher, Social Studies 8 - 10

Brian Pettit,)#68 (Nanaimo), Principal, Teacher, Grades 4, 7 '

Brian Price, $69 (Qualicum Beach), Teacher, Geography

Pat Rivers, Lantéwllle, Teacher’, Grade 3 .

Colleen Smlth #72 (Campbell River), Indian Home/School Coordinatdy

Ron J. Sterrit, #72 (Campbell River), Indiap Resources . ‘ _—

R. B. Vickery, 461 (Victoria), Correspondence Branch, Mlnlstry . ) S
¢f Education ' .-

Charles D. Whisker #68" (Nanalmo), Department Head Soc1a1 studies «

.

-
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APPENDIX E

. -

SOCIAL STUDIES - GRADE 4

. Rating Panel

3

Peacher Educators

-

Ian Wright, Vancouver

’

Trustees .
Bernice Cullinane, Quesnel
Dorothy Behncke, Armstrong
Margaret Marchant, - Howe Sound

Public . 5
Iris Barnett, Burhaby .
Jane Conway, New Westminster
June. Meyer, West Vancouver
Barbara Lucas, Burnaby,

Teachers e

Clara Penner, Surrey

Alice Tiles, Surrey -

Del Sturhahn, Vancouver
Pamela Edge, Gulf Islandsg
Margaret Foreman, Victoria®
Peter Harper, Powell River
Kathleen McInally, Vernon

LS
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SOCIAL STUDIES - GRADE 8

Rating Panel

Teacher Educators

Gerry Walsh, Vancouver

Trustees

'3
Marion'McRae, Powell River
Anita Hagen, New Westhinster

‘Claudette Gamble, Surrey

~

_Public .o ’

3
-

Martha Lo, Vancouver
Pauline Bywater, North. Vancouver
Helen<é0y51uk,.8urnaby

. “l

<

e

Teachers

Beryl Wright, North Vancouver
Al Chalmers, Richmond

Roy Jonsson, North Vancouver
Mary Alford, Sooke . °.
Keith Gordon, Printe George
Charles Whisker, Nanaimo

|
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SOCIAL STUDIES - GRADE 12

.

Rating Panel

‘Teacher Educators

Lloyd slind, Galiano Islahd

L4
Trustees

Janet Clark, Richmond =
Helen Culter, New Westminster
Pamela Glass, Vancouver

/
Public !
Graham Brazier, North Vancouver

Ray Vickery, Victoria . .
Ann Barker, West Vancouver

-

Teachers

f .

Betty Cawley, Richmond

Maurdice -Knight, New Westminster
gatherine Whittred, Burnaby
arry Tyldesley, Coguitlam

Angus Whitmore; Victoria ‘
GarryN,anders, Armstrong

Peter et, North Vancouver

A
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